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MINUTES
The twenty-fourth annual Conference of the Presidents of Negro
Land Grant Colleges was held on October 22, 23, and 24, 1946, in the
Administration Building, Room 507, United States Department of Agriculture, Washington, D. C.
The meeting was called to order at 10: 00 a . m., Tuesday, October
22, with Conference President, Dr. Sherman D. Scruggs of Lincoln University, presiding. Prayer was offered by President Rufus E. Clement
of Atlanta University. Conference President Scruggs made introductory remarks and at the end of these remarks introduced all persons
present. He next gave information relative to a visit to the offices of
the Honorable Harry S. Truman, President of the United States, and a
list of those to be included in the visiting delegation was read. Conference Secretary, President R. B. Atwood of Kentucky State College,
made his report and a motion pevailed that it be referred to the Auditing Committee. There was next presented the report of Dr. E. Franklin Frazier, Director of the Social Studies Project. This report may be
found on page 19. It was referred to the Project Control Committee.
The Conference next heard an address by Dr. Willard E. Givens, Executive Secretary of the National Education Association , on the subject,
"Watchmen, What of the Times?" At 11: 40 a. m., the Conference recessed and made its visit to the offices of the President of the United
States, Honorable Harry S. Truman. Presented to the President was a
statement carefully prepared for the organization by Conference President Scruggs, Dr. John W. Davis of West Virginia State College, Chairman of the Executive Committee; and President R. B. Atwood, Conference Secretary. A copy of this statement is published on page 15.
At the meeting with the President, Conference President Scruggs
introduced all members of the delegation to President Truman and at
the end of these introductions presented Dr. John W . Davis, who served
as spokesman for the delegation and presented President Truman the
statement, after which President Truman stated that he was interested
vitally in our institutions and would give careful consideration to the
statement. He then invited the members of the delegation to go with
him upon the White House lawn and have a picture taken. After the
making of the picture, the members of the delegation departed and returned to the afternoon session.
The afternoon session opened at 2: 00 p. m., with President J . F.
Drake of Alabama A. and M. Institute presiding. Presented by President Drake for the first address was Dr. A. J. Brumbaugh , VicePresident of the American Council on Education, on the subject, "Essentials in Educational Objectives for the College." A copy of the address is found on page 29. Following the presentation by Dr. Brum-
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baugh, President Drake presented Mr. Les ter B. Gra n ge r, Executive
Secretary of the ational Urban League. Followin g t h ese two addresses, the discussion was led by Dr. G. L. Harrison of L a n gston University.
At the end of the afternoon session, Dr. H. B. Crou ch m ade a report on
what is commonly known as the Elam Proposal. Dr. Cr ouch, who is
Chairman of the Division of Sciences at the A. and I. Sta te College,
Nashville, Tennessee, was acting in the ca pacity of Dr. W . S. Davis,
President of Ute A. and I. State College, who had been appointed Chairman of the Committee on the Elam Proposal. The r eport by Dr.
Crouch was referred to the Executive Committee.
The session on Wednesday morning opened at 9 :30 a . m., with
President-Emeritus W. R. Banks of Prairie Vi e w U niv e r sity presiding
in place of President F. D. Bluford of North Carolina A. a nd T . College,
who found it impossible to be present. Presented first by President
Banks for an address was Dr. John Dale Russell, form erl y Secretary
of the Commission on Colleges and Universities, Nor t h en t ral Association of Colleges and Secondary Schools, form erly Dea n of S tudents at
the University of Chicago, and now Chief of Highe r E ducation, U. S.
Office of Education. Following this address, Dr. Bank s prese nted Dr. J.
E. P erry of Lincoln University, who spoke on the subjec t, "Functions
of a Board o[ Control as a Board Member Sees It." A copy of this address may be found on page 37. Presented next was Confer en ce Pres ident Sherman D. Scruggs, who delivered an address on the subject,
"The Administration of Student Personnel Service in the College." A
copy of this address may be found on page 42. Presiden t Sc ruggs had
prepared this address in view of the inability of President R. P.
Bridgman of Hampton Institute to be present. The discu ssion following these afternoon addresses was led by President Rufus E. Clement
of Atlanta University. Following the discussion , Presid ent F. D. Patterson of Tuskegee Institute presented Mr. Charles F. Brannan, Assistant Secretary, United States Department of Agriculture, who talked
on the provisions of Public Law 733, 79th Congress. This la w has to do
with the increasing possibility of Government aided research in our
respective member institutions. Following the presentation by Mr.
Brannan, motion prevailed that appreciation be expressed to Mr. Branman and that the subject matter of his talk be referred to the Committee on Agriculture and that Secretary of Agriculture Clinton P. Anderson be requested to appoint one of our number to the Advisory
Committee provided for in Title 3, page 11 of Public Law 733. There
was next presented Mr. Hilyard R. Robinson , who spoke on the subject
of the Centennial Celebration being planned for Liberia.
The afternoon session, presided over by President L. A. Davis of
Arkansas State College, was opened at 2: 00 p. m. Presented first for
an address was Dr. Charles H. Thompson, Dean of the Graduate School
at Howard University, who spoke on the subject, "The Improvement of
the egro ollege Faculty." A copy of this address may be found on
page 49 . Presented next was Dr. T . M. Barrows, whose subject was,
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"Evaluation of Educational Experiences and the Placement of Veterans
in the College"; and then Dr. Ambrose Caiiver, of the United States
Department of Education, who spoke on the subject, "What May the
Adu lt Expect from the College?" The discussion following these addresses was led by President Felton G. Clark of Southern University.
F'ollowing this session , there convened an Executive Session of the
Presidents. At the Executive Session, there was general discussion of
the subject of Ethics and also the question of cooperative action on the
part of the Presidents in securing the employment of Faculty personnel. The motion prevailed that a committee be appointed to investigate
the possibilities of establishing a Bureau of Information relating to the
status and availability of faculty personnel.
On Wednesday evening, the Presidents attended a dinner meeting
as the guests of President M. W. Johnson a nd administrative officers of
Howard University. From the expressions made, it appeared that this
was a most enjoyable occasion.
The final session was h eld on Thursday morning and began at 9: 30
a. m., with Conference President Scruggs, pres id Ing. Presented first
was Mr. J. H. Daves of the Tennessee Valley Authority. Mr. Daves
spoke on the work of the Tennessee Valley Authority and invited the
Land Grant Colleges to appoint a committee to meet with the Tennessee Valley Authority Board in an effort to arrange a cooperative
program between the Tennessee Valley Authority and Land Grant Colleges. President Scruggs assured Mr. Daves that such a committee
would be appointed.
Confer ence Secretary Atwood presented the report that had been
sent in by Conference Treasurer Felton G. Clark. Motion prevailed
acknowledging this report and referring same to Auditing Committee.
Report of the Project Control Committee was made by President W . H.
Gray, Jr., of Florida. Motion prevailed that report be acecpted with
amendment that date of Jun e 4 be changed to June 30 in report. Copy
of this report may be found on page 23.
President John W. Davis of West Virginia mad e a report on the
sub ject li sted on th e program , "Education Legislation in Process and
Its Importance to the Negro Land Grant College." President Davis
referred to the following: (1) Labor Extension Program for wage and
salary earners. He stated that this probable legislation would set up
Labor Extension Service within the Department of Labor. (2) Commerce Extension Service Legislation seeking similar service in the
field of Business and Commerce. (3) Public Law 733, 79th Congress.
Dr. Davis stated that this legislation amends the Bankhead-Jones Act
and provid es for further res earch in the basic laws of Agriculture,
etc. In this connection, he recommended the appointment of a Negro
to the Advisory Committee provided in this legislation. (4) Dr. Davis
r eferred to legislation for improvement in United States Office of Education. (5) Senate Bill 2085, whi ch provides for Educational Facilities.
(6) Legislation in regard to Coo perative Extension Service. (7) Legis-
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lation in regard to retraining and re-employment. In all of this legislation, President Davis gave explanations and requested support on
these matters from the Presidents. He also pledged his continued study
of these matters and his continued efforts to keep the Presidents Informed on legislation of this nature.
Presented next was Mr. J. W. Mitchell, who spoke on the subject,
"Extensions in Agricultural Extension Service In our States." This adclre s may be found on page 57. Followed next a report of the Committee on Nominations, made by President Cornelius V. Troup of Fort
Valley State College. This report may be found on page 24. There
was next presentation of Major R. R. Wright, President of the Citizens
and Southern Bank of Philadelphia, former President of Georgia State
College at · Savannah and one of the founders of the Conference of
Presidents or egro Land Grant Colleges, who spoke briefly and invited the members of the Conference to attend and support the ational
Freedom Day. Presented next was Mrs. M. E . V. Hunter, Director of
Divi Ion of Home Economics, Virginia State College, who spoke on the
subject, "New Developments In Home Economics for the College." A
copy of this speech may be found on page 65. Final address of the session was cleliverecl by Dr. E. V. Hollls, Principal Specialist In Higher
Education, United States Office of Education, who spoke on the subject, "War Surplus Materials and How They are Obtained." Following
Dr. Hollis' address, Dr. Flemmie Kittrell was introduced and spoke in
support of lhe project presented by Mrs. M. E. V. Hunter. The report
of the ommittee of Resolutions was presented by President M. F.
Whittaker. This report was adopted and a copy of it may be round on
page 25. Motion prevailed that the Conference go on record as endors ing the Freedom Day Celebration which is conducted annually in
th city or Philadelphia under the leadership of Major R. R. Wright.
Motion prevailed endorsing the program on Family Living prese nted
by Mrs. M. E. V. Hunter and Dr. Flemmle Kittrell. A copy of this
program may be found on page 27. Motion prevailed that the report
or the Auditing Committee be mfliled to all the members and published
in the proceedings. This report will be found on page 26. Motion carried that the Secretary send an appropriate message to Dr. L. H. Foster
or Virginia State ollege, newly elected Conference President, who had
come to Was hington to attend the sessions and was ill in a Washington
hospital.
The me ting adjourned.
Respectfully submitted,
R. B. ATWOOD, Secretary
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Statement of The President. of Land-Grant Colleges for 'egroes As
Prf'sented to Honorable Harry S. Truman, President of the United
States 011 Tuesday, October 22, 1946, at The White Hou se
Mr. President:

The members of the Conference of Presidents of Land-Grant Colleges for Negroes are profoundly grateful to you for granting u s this
audience. P lease accept the assu r ance that our consuming interest is
in the liberal education of all of tbe you th of our coun tr y. There is in
this objective the supr eme requisite for the success of our democratic
pattern of government. Our faith in education prompts us to lift t he
aim of citizenship in our democ racy from the level of eq uali ty to
quality.
-'' e represent officiall y the publicly suppor ted land grant colleges
of the seventeen southern states in whi ch approximately seventy-five
per cent of the Negroes of America li ve. These institutions may rightly
be called the coll eges of the people. They are important in that they
r epresent the expression of concern on the part of given states for the
tea ching of Negro youth to u se their knowledge in solving the problems of life and acquiring a dignity and r espect necessary to the r esponsibilities of democracy.
The progress of these colleges is important to the advancement of
th e South and the Nation. They a r e located in states which are ri ch in
th e number of children and poor in wealth; where a sepa r ate school
s ystem is maintained fo r Negroes where schools for Negro youth ar e
conducted in churches, lodges, old stores, tenant houses or wh atever
building is avai lable; where, oftentimes in entire co unti es, high schools
for egro youth do not exist and where publicly suppor ted professional
training for egroes is non-existant. The Director of Selective Service
has pointed out that of 347,038 r egistrants of the first two r egistrations
prior to Pearl Harbor who could not write their names, 220,052 were
Negroes. Mere enlightened self-interest demands that the higher citizens hip and econom ic security of our total country be protected by
lifting the edu cational and socia l level of Negroes. Equalizing educational opportunity for all American yo uth is important to our ration a l
well-being. Federal aid to education in areas of need is a necessity.
The Land-Grant Coll eges fo r Negro es here r epresented can a nd must
aid in the development of the leader ship necessary to this ed ucational
task. These colleges have made s ignificant progress within the last few
years. The future, because of predicted enrollm ents of 3,000,000 students who will soon be seekin g collegiate edu cation, will place upon
these institutions an especially h eavy burden as the per cen tage of
Negro youth requiring this training will be proportionately greater
than fo r the Nation as a whole. For greater service and in the interest
of the general welfare, improvements needed in these institution s include the following:
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1. The expansion in personnel and support of the cooperative
agricultural and home eco nomi cs extension work for needed programs
in adult education.
2. Provisions for organized research in the institutions them selves and appropriate access to experiment station facilities within
the respective states to the end that current information essential to
sound agriculture and rural life may be readily available to the constituency which the Land-Grant and associate colleges ~erve.
3. The activation of additional R.O.T.C. units in the interest of
military preparedness and peace.
4. Making more easily available equipment, surplus property,
buildings and land to meet the demands being made on those instiutions for the training of World War veterans.
Mr. President, we thank you for your interest in the colleges we
represent and respectfully solicit your aid in securing Lhe improvements m entioned now for their larger efforts in good.
(Signed)
SHERMA D. SCRUGGS, President
(Missouri)
RUFUS B. ATWOOD, Secretary
(Kentucky)
JOHN W. DAVIS,
Chairman, Executive Committee
(West Virginia)
Washington, D. C., October 22, 1946.
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October 21, 1046
Conference of Presidents of
Negro Land-Grant Colleges
Gentlemen:
I am hereby submitting to you a report on the Cooperative Social
Studies Project for the period October 2::\, 1945 to October 22, 1946.
The Third Conference of the Land-Grant Colleges for Coordinating
a Program of Cooperative Social Studie was held at Howard niversity on November 2 and 3, 1945. At this Conference a number of important papers by experts were presented on approaches to the problemareas ln which the members of the Conference are interested and upon
which many of them have already begun to work effectively. The
papers as well as some of the discussion which followed may be found
in the published report of the Third Conference.
The most important decisions of the members of this Conference
were:
(1) That each Land-Grant College appoint one or more persons in
the Social Sciences to function not only as a liaison official between
the Land-Grant College and the Coordinator, but who would also be
granted time and a place to work on the cooperative studies which are
undertaken by the Conference.
(2) That the following initial steps be undertaken in a cooperative research program:
A. That a teacher of history in each Land-Grant College begin
immediately collecting information on the social history of egroes in
his particular state together with a history of the Land-Grant College
and a bibliography of the Negroes in his state.
B. That a teacher of Social Science or Sociology begin immediately to collect statistics on the !!:l"Owth and distribution of the Negro
population in his state togethe·r with maps based upon such data.
C. That subsidiary or collective study be undertaken by a teacher
of agriculture in connection with the project set forth in '"B" which
would study the growth and distribution of the Negro population in relationship to the soil of the state.
D. In undertaking the ,c,teps set forth above, the teachers would
naturally use Johnson's Atlas and bring it up to date for relevant information.
(3) That as a major feature of the Annual Conference an institute be conducted in which there would be a sort of research clinic. At
the research clinic, research projects would be reported ·with a view
to discussing methods of research. In this manner the more mature
members of the Co-nference could share their knowledge and experience
with the younger and less mature members.
( 4) In regard to the Annual Conference, it was decided, after considering the suggestion of the Control Committee, that regional Con-
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fer nces be held each year ; and that when the oordinator felt that
developments in the Regional onferencc. had r eached the point where
it was necessary to have an Annual Conference attended by representatives of all the Land Grant Colleges, that such a conference be called.
The oordinator was authorized to communicate with the va rious colleges in order to define the r egions with refe rence to Land-Grant
membership.
In accordance with this decision of the onference the Coo rdinator submitted the following Regional Divi sion to the membe r colleges
for their approval:
Southwest Region: Texas, Oklahoma , Arkansas, Louisiana.
Southeast Region- South Carolina, Georgia, Florida, Alabama,
Mississippi.
Border Region : Missouri, Ohio, Kentu cky, West Virginia, Tennessee, orth Carolina, Virginia, Maryland, Delaware, New Jersey,
Up to the present lim e the Southwest Region is arranging its An •
nual Conference for the Spring of 1947 und er the leadership of Dr.
Bullock of Prairie View University. The Coordinator has already made
arrangements to visit the Colleges in the Southwest Region during the
first two weeks in December to aid them in their preparations for the
Spring Conference. As soon as the organization of the other regions is
achieved, the Coordinator will visit as many Colleges as possible
during the coming year.
By vote of the last Conference, held at Howard University, it was
agreed that the instiutions would purchase a set of Social Science
source docum ents if they could be obtained from Dr. Charles S. Johnson of Fisk University. These documents were of s pecial value both for
teaching and research purposes. We have secured the following docu ments and they are ready for distribution as the orders are received.
No. 1. Unwritten History of Slavery, !322 pages) Autobiographical accounts of Negro ex-slaves. Price $3.00.
No. 2. God Struck Me Dead, (218 pages) Religious conversion experiences and autobiographies of ex-slaves. Price $2.50.
'o. 3. Racial Attitudes (270 pages) Intervi ews revealing attitudes
of northern and southern white persons of a wid e range of occupational and educational levels toward Negroes. Price $3.00.
No. 4. Orientals and Their Cultural Adjustment, (138 pages) Intervi ews, life histories and social adjustment experiences of Chinese
and Japanese of varying backgrounds and leng th of residence in the
United States. Price $2.50.
No. 5. Social World of 'egro Youth, (298 pages) Interviews with
southern Negro youth on personnel (to be sent later).
Perhaps the most important achievement of the year has been the
publication of the Report of the Third Conference. It embodies a number or significant resea rch problems on which the members of the Cooperative Studies Project are now working as well as many helpful
s ugges tions for approaches to problems that are common to all of the
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areas of the program. This report should be read by all persons who
have a nything to rlo with making plans and policies for the future of
these institutions. lt shows how necessary it is for these colleges to
explore and utilize the basic research materials of their region, in order
that they may be able to promote sound programs for the preservation
and utilization of all the vital resources, both material and human, of
their states. These reports are being malled to some of the key people
of your state; among whom are the superintendents of the Agriculture
Experiment Stations.
Since Mr. G. Franklin Edwards was granted a leave of absence in
order to pursue graduate work toward the doctorate at the Universi ty
of Chicago, the Coordinator has secured the services of Mr. E. Horace
Fitchett, assi tant professor of Sociology at Howard University, to act
as assistant to the Coordinator.
The following is a statement of income and expenditures as of October 21, 1946:

L.ANU G:RA )'T COLLEGE PROJECT
INCOME AND EXPENDITURES
October 23, 1945-October 22, 1946
Balance as of October 22, 1945

$1,327.2!)

INCOME
Contribution by Howard University . ....... . ..... $1,000.00
Grant received April 30, 1946 ................... 1,700.00

2,700.00
$4,027.29

EXPENDITURES
Salarles--Secretarial service ............ $282.91
G. Franklin Edwards ......... 350.00
Wages . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 90.30
Travel . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 226.94
Postage . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 15.00
Rental of typewriter . . . . . . . . . . . . . . . . . . . 18.50
P rinting . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
8.75
Other contract services . . . . . . . . . . . . . . . . . Sl.74
Eq uipment . . . . . . . . . . . . . . . . . . . . . . . . . . . .
6.50
Total expenditures 10-23-45 - 10-22-46
Additional Orders or Requisitions Outstanding:
2-7-46, Census Bureau Publications . . . . .
2-7-46, Census Bureau Publications . . . .

24.50
12.00

1,080.64
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3-1-46, Gov't Printing Off. Doc. . . . . . . . . .
3.10
3-15-46, Vital Statistics Documents...... 19.50
4-4-46, Social Science Source Documents 270.00
2-26-45, Printing Stationery . . . . . . . . . . . .
1.50
-15-46, Printing Proceedings, Third Con[ rence Land-Grant olleges ...... ... 495.00
Total commitments 10-23-45 - 10-22-46 ........ .

825.60

Total expenditures and commitments .................... 1,906.24
Balance as of October 22, 1946 .............................. $2,121.05
V. D. JOHNSTCYN, Treasurer
The plans of the Coordinator for the coming year include the following major activities:
(1) Visits to the colleges in the Southwest Region In order to
help them in organizing their Spring Conference and attendance at that
onference.
(2) To assist in organizing the Conferences in the Southeast and
Border Regions and visits to as many schools as possible in these two
Regions.
(3) Collection of Research Materials for the Fourth Annual Report.
(4) To continue to make available to the colleges the necessary
materials for Research.
In order to carry out these plans the following budget is proposed:
PROPOSF:D BUDGET FOR NEGRO LAND-GRANT
COLLEGE PROJECT TO C"OVER PERIOD
January 1, 1947 to December 31, 1947
Assistant to the oordinator ................................ $600.00
Honorarium for oordinator .......................... .... ... 500.00
Travel .. ............ . ............................. .... . ..... 300.00
onference ........................................... . .. . ... 300.00
Publication .... . ................................... .......... 600.00
Secretarial Assistance ... ................................ .. ... 350.00
Material, postage, etc .......................................... 150.00
Total .......................................... .. ...... $2,800.00
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It is the opm10n of the Coordinator that the Cooperative Social
Studies Project bas fulfilled the hopes of the founder and that it bas
won the s upport of friends in the government agencies. Moreover, it
appears that in the near future a plan might be presented to one of the
foundations for substantial s upport over a period of years. H such a
plan is presented to a foundation, I feel certain that it will have the
support of the friends of the Project inside the government and on the
faculties of the universities.
Respectfully submitted,
E. FRANKLIN FRAZIER,
Coordinator

Report of the Control Committee on Soc.lal Studies Project
Oc-tober 22, 1946
The Control Committee met with Dr. E. Franklin Frazier and Dr.
Charles H. Thompson, Coordinator and Chairman, respectively, of the
Land Grant Social Studies Project on October 22, 1946.
As a result of the discussion and agreements reached in this conference, the Control Committee recommends for your consideration apd
approval the following:
1. That the Social Studies Project be organized on a regional
basis, the regions to be constituted as follows: Southeastern, Southwestern and Border.
2. That Dr. Charles Thompson, whose relationship to the project
has not been clearly defined, be made a member of the Control Committee and designated to serve as the liaison person between the Coordinating Committee and Howard University.
"'
3. That Mr. Fitchett be approved as Assistant to the Coordinator
to receive a stipend of $600 which is the same as that voted to Mr.
Edwards at the Chicago meeting of this conference.
4. That a total annual budget of $2800 be approved; said budget
to contain the following items:

Travel ............ ........................... ... ............... $300
Conference at Howard University . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 300
Publications .... ..... .................................. . . . ..... 600
Materials . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 150
Secretarial Assistance . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 350
Assistant to the Coordinator .................................... 600
Coo rdinator . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 500
The new item of $500 for the Coordinator is recommended on the
basis that Dr. Frazier forego the opportunity of earning the salary he
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would r eceive for th e summ e r in stru ction becau se of h is wo rk In beha lf of the oc ial St udi es Proj ec t.
Th e ontrol Studi es Committee r ecommends th at all in sti t ution s
pay th eir du es of i100 promptly to insure the full a nd effective functio ning of the Social Studies Proj ct .
Dr. Frazie r has bee n r equ e. ted to presen t a r evised bud get in
kee pin g with t he change in th e fi scal year from J a nu a r y 1 to June 30.
R es pectfully submi tted,
(Sig n ed)
F . D. BLUFORD, Chairman
F.D.PATTE RSON
W. H. GRAY, JR.

REPORT OF COMMITTEE ON XOMINATIO TS
For :
1. President- L. H . Foster, Virginia.
2. Vlce-Pres icl ent- L. A. Davis, Arkansas.
3. Treas urer- F . G. Clark, Loui siana.
4. S ecr eta r y- R. B. Atwood, Kentucky.

For :
Executive Committee :

J. W . Davis, West Virginia, halrman .
F. D. Bluford, orth arollna.
F . G. Clark, Louisiana.
4. J . F . Drake, Alabama.
6. S. D. Scru ggs, Missouri.
6. G. L . H a rri on , Oklahoma.
7. W . R. Ba nks, Texas.
1.
2.

Nominati ng

ommlttee:

J . F . Dra ke, Al a bama, ha irma n .
. V. Troup, Georgia.
F . D. Blu ford , ort h Carolina.

•
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RESOL TIO~S

Proposed for the Conference of President o the Negro Land-Grnnt
Colleges October 22, 23, 24, 1946
In this period of post-war reconstruction, and in the face of great
difficulties, it is practically impossible for the Land-Grant Colleges and
associate institutions to meet the demands being placed at their doors,
except through very effective administration and instruction in all
those fields in which our people, who are largely rural people, are affected.
This means, first of all, effective programs of administration that
will enable our institutions to face the most Jifficult problems ahead.
It means mechanization and redirection of agriculture. It means a
revamped economy. It means closer cooperation with labor and management in industrialization. It means research in all those areas that
our college serve. And it means new programs of planning and leader
ship In the education of adults so as to repair deficiencies in the fundamental tools of knowledge and deficiencies in the emotional and social
controls of adults.
Be it resolved, therefore, by the Conference of Presidents of the
Negro Land-Grant Colleges that:
(1) Improvements must be secured in the expansion and preparation of personnel for resident instruction and for cooperative extension
work in agriculture, home economics and all other possible areas of
adult education. The project on adult education of the United States
Office of Education deserves our special cooperation.
(2) Provisions and funds must be secured for organized research
in these institutions and appropriate access to experiment stations
within the respective states to the end that current information essential to sound agricultural and rural life may be readily available to the
constituency which the Land-Grant and associate institutions serve.
(3) The activation of additional R.O.T.C. units in the Land-Grant
colleges and in the interest of military preparedness and peace is
merely common sense.
(4) Equipment, surplus property, buildings and land to meet the
demands being made on these institutions for the training of World
War veterans must be made more easily available.
(5) A closer cooperation and oneness of purpose in all that these
Land Grant Colleges are set up to do is essential. A solid front and a
thorough attack on all problems facing Negroes in the South must be
made, in a sound, sane, careful and constructive manner, using every
agency at our disposal, such as the Urban League, the Press Government bureaus and offices, educational associations and the like. To this
end we should Increase our treasury by larger membership fees and
or special fees and donations.
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(6) Finally, we command our President and Secretary for the
excel! nt a nd fficlent f\1ann er iJ1 which the onference has been 011clucted, and we exte nd our a ppreciation to all who participated on the
prog ram and in the deliberations of the onference.
R es pectfully s ubmi tted:
OMMITTE ON RESOLUTIONS
Signed:
M. F. Whittaker, Chairman
L.A. Davis

REPORT 01" THE A Dl'l'l O C01'LUITTEE
Conrereuce of Pre idents of ' egro Land-Grunt Colleges
July 1, 19-!o to October 14, 1946
To the onference of Presid en ts of Negro Land Grant
Was hington, D. C.

olleges

Gentlemen:
Your Auditing ommittee has made examination of the financial
r cords of the Treas urer and the Secr etary of the Conference for the
pe riod beginning July 1, 1945 and e ndin g October 14, 1946 and reports
the fo llowing:
RE EIPTS
$3,842.88
Balance on band July 1, 1945 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 942.88
Payments made by member olleges for period to 6-30-47 .. $2,900.00
Alabama A. and M..................... None
Arkansas State . . . . . . . . . . . . . . . . . . . . . . 120.00
Delaware State ........... . .......... 120.00
Florida A. and M........ .......... ... . 120.00
Georgia State . .. .. ....... .. ......... . . None
Kentucky State ....................... 120.00
Louisiana- Southern University ....... 120.00
Maryland- Princes Anne .............. None
Mis i si ppi A. and M. ......... .... ..... None
'"M issou ri-Lincoln Univer ity .... . ..... 120.00
• 1o rth
a rolina A. and T ... . .. . .. .. .. .. 240.00
Okla hom a- Langston University . . . . . . 40.00
• outh a rolina State ................. 240.00
Ten nessee State . . . . . . . . . . . . . . . . . . . . . 120.00
T exas- Prairie View (du es thru 1946).. 40.00
Virginia tate . . ... . .. ... . ... . ......... 120.00
•w st Virginia State ............ .. .... 360.Q0
Atlanta Unive r sity (d ue thru 1946) . . 40 .00
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Bordentown School (N. J.) . . . . . . . . . . .
*Fort Valley State College . . . . . . . . . . . .
*Hampton Institute
Howard University . . . . . . . . . . . . . . . . . . .
*Tuskegee Institute ...................
Wilberforce University ...............

20.00
240.00
240.00
120.00
240.00
120.00

• Includes balances due from previous years
$2,541.92

EXPENDITURES
For
For
For
For
For

stenographic service ......................
telephone, telegraph and postage costs .....
Printing ..................................
Research Project ...................... ...
N. N. Press Assn. Special Study ...........

.
45.00
.
40.07
. 461.10
. 1,700.00
. 295.75

Cash Balance October 14, 1946 .......................... $1,300.96
lt should be noted that an item of $20.00 from Prairie View State
Unive rsity returned by the bank to that institution and later redeposited has been treated as a cross entry. Also, the items transferred by the Secretary to the Treasurer for the period ending October
14, 1946 are included in a deposit made in the bank on October 21, 1946.
The funds of the Conference are deposited in the Louisiana National Bank of Baton Rouge, La. Vouchers and checks covering the
expenditures are on file and in order. The Auditing Committee feels
that the services rendered by the Secretary and the Treasurer have
been very satisfactorily done.

Respectfully submitted,
W. S. DAVIS
W. H. PIPES
L. H. FOSTER, Chairman.

R£POR'l' ON F A~ITL Y LIVING
To Whom It May Concern:
The problem of family living is more and more in evidence
throughout the world and with the number of different races and
nationalities making up the Democracy, it is fitting and proper that at
every point of action we demonstrate that peace, like war, mu st be won
by the combined effort of all races. The promotion of peace must begin in the home since the home yields its influence over individual
life. The very nature of the program in home economics makes it
imperative that we have representatives of minority serving with
representatives of majority groups in every area of activity where a
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well defin ed educational program Is to be promo ted for both races.
Especially is this plan desirable immediately in the southern area of
the United States where the largest minority group is segregated.
There Is an increasing demand for close r contact with homemakers
or all groups. However, this contact can be more effective in minority
groups I( it comes from leaders of the group, particularly in t he areas
which concern the unification of homemaking and teaching activities.
A true picture of the results obtained from the present program of ins truction cannot be had without a clear knowledge of what has actually
happened in the homemaking program. In order to secure th is information and plan for the next. step, the supervisor must know her people from a social, economic, spiritual and educational point of view.
For this reason individuals from minority groups should be em ployed
to work as supervisors in the homemaking program. These individuals,
if employed, will work with the majority groups who are now employ ed
In state and federal offices. In keeping with this point of view, r epresentatives of the state colleges, private ins titutions and affi liated organizations request the following:
1. That a qualified woman from the minority group be appointed
to work directly with local home economists of the minority group in
the southern region. This individual should be directly responsible to
the Chief of the Home Economics Education Bureau.
2. That two well-trained women from the minority group be appointed to serve as field agents throughout the South in an attem pt to
alleviate the existing conditions in family living. These two individuals
should occupy the same position with Negro wom en and girls in the
South as the two men field agents in agriculture now occupy with the
Negro men and boys. It is felt that the supervision In extension service
among Negro women and girls will be neglected as long as they are
denied that supervision of field agents and specialists from their own
group.
3. That a national leader be selected from th e minority group to
work closely with local home economics teachers and girls in promoting
the national and state chapters of the New Homemakers of America.
4. That money which is available for promoting vocational home
economics and extension programs be more equally distributed in
s tates where there are separate educational institution s and where local
home economics teachers and home demon stration agents fro m the
minority group are employed. We are also asking that more money be
allocated for the employment of individuals from the minority group
in the local states in order that a greater number of women be employed as assistant state supervisors of home economics education, and
as specialists in home demonstration work.
5. That a sufficient sum of money from the Federal funds be allocated for research in home economics. The investigations will be
conducted by well trained individuals chosen from min ority groups.
It is the concensus of opinion of outstanding educators in the
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minority group that we now have women who are well prepared for
.mpervis ory and research work in all areas pertaining to Negro life.
It is also expected that these in.dividuals will do a better job because
of their close contact and intimate knowledge of the problems confronting their group.
If the educational program in home economics is to go forward, it
is felt that representatives from minority groups must have a part in
th e planning and supervision of such a program.
Negro women and girls are intensly interested in the contribution
which they may make to national leadership through the use of member s of th eir own group. If the democratic idea, which is so much discussed, is to become effective, it must be secured through strong leadership r epresenting all American citizens. It is felt that all of the races
have a contribution to make in national and state affairs and that
contribution by the Negro group can best be made through a fuller use
of leader ship from their own race.
It ls the wish of the Committee that careful consideration be given
to t his request.

Respectfully submitted,
THE COMMITTEE:
Diana S. Dent,
Flemrnie P. Kittrell,
M. E. V. Hunter, Chairman.

ESSE 'TIALS JN EDUCATIONAL OBJECTIVES }'OU TUE COLLEGE
By A. J. Brumbaugh
(Conference of Presidents of Negro Land-Grant Colleges, 24th Ann ua l Sess ion, Washington, D. C., U. S. Dept. of Agriculture Bldg., Room
507 Administration Bldg., Oct. 22, 1946, 2:00 P. M.)
Colleges and universities throughout the country have manifested
dur ing the last few years an unprecedented interest in clarifying the
objectives of their educational programs. This is a matter of such
major importance, not only to institutions of higher education but to
th e welfare of the nation, that the Presidents Commission on Higher
Education has defined as one of the areas to which special attention
sha ll be given "The Responsibilities of Higher Education in Our Democracy and in International Affairs."
In endeavoring to define the objectives of an educational program,
t hree ma jor factors must be taken into consideration:
1. What are the educational needs of the students who wlll be
enrolled in the program?
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2. Wh at a re the special needs of society to which the program
s hould make a co ntribution?
3. What essential content in the various academic disciplines is
important for the purpose of aiding students to und erstand our cultural
he ritage and its contribution to effective living in our democratic
society?
All too frequently s pecial faculty or administrative com mittees
that a r e appointed to formul ate statements of objectives focus their
attention on the third factor-essential subj ect matter-without giving
adeq uate cons id eration to the first two. It is my purpose in this paper
to present in some detail th e needs of students as a basis for defining
educational objectives, and then to discuss much mor e briefly the needs
of society and essential subject matter.
It Isn 't easy to define accurately the educational needs of students.
It ts commonly assumed, and I believe quite rightly, that their needs
are refl ected In the problems with which they are confronted while
planning and pursuing their education. With a view to discove rin g
these problems and the n eeds that they indicate, four methods of procedure have been employed.
Th e method most wid ely used is to secur e reports from stud ents
themselves. One technique is to ask stud ents to fill out a questio nnaire
or a check li st of problems , indicating which of th e uggested problems
have been a matter of s pecial concern to them. A more limited but
more reliable technique is the interview in which students cou nselors
explore with the students the problems with which they are conf ronted
in defining their educational goals and in plannin g programs designed
to ai d them in achieving their goals.
A second approach cons ists in assembling r eports from ind ividuals
who hav e an opportunity to observe students in various types of situations in and out of school. Reports of this type may be secured from
hi gh school teachers, college teachers, the associates of the stud ents
th e m elves, deans of men, deans of women, and stud ent advisers. For
the purpo e of making uch reports meaningful con iderable importance
is attached to the "anecdotal record." The a necdotal record is essentiall y a co ntinuou written account of observations made by teachers
a nd advi sers of th attitud es and behavior responses of students in a
variety of s itu at ion . It is believed by tho e who advocate the use of
the a necdotal record that it is more possible to infer from such records
the problem and needs of students than it is to discover them by the
inte rvi ew or the questionnaire approach.
A third method- in some respects not very different from the
anecdotal reco rd- i to rely upon the observations and inferences of
highly trained professional personnel; for example case workers,
psychiatrists, and clinical psychologists.
The fo urth approach to the identification of student needs depends
upon information ecured after individuals leave the institution. For
example, so me years ago a follow-up study was mad e of 500 pb.Ds at
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the University of Chicago with a view to determining the adequacy o[
their education and experience while in the University for the positions which they held at the time of the study. Similar studies varying in form have been and are being made by quite a few institutions.
Certainly an individual who can view his educational experience in
retrospect is in a good position to appraise it in relation to his own
educat ional needs.
It may be in point to indicate briefly certain merits and limitations
inherent in the attempt to determine educational objectives by analyzing student needs. Among the merits are these:
It places the emphasis on the individual to be educated. In recent
years we have talked a great deal about education as a process of aiding an individual to reach a desirable level of intellectual and social
maturity. Much of our thinking, however, bas still been centered in
what is to be taught, with all too little concern for the relationship
of what is taught to individual development. Also, this approach helps
to keep attention centered upon current needs. Society is in a constant process of change. There is, however, a continuing danger that
even those who are interested in relating education to student needs
will think in terms of the needs of their generation rather than the
needs of the current generation of students. Among the limitations
that must be borne in mind are these: This approach does not provide
a basis for preparing individuals to anticipate and appraise social developments on a long-range basis. Merely to adapt education to the
current needs of students may mean providing the kind of education
that will make the individual a misfit in a decade or two. Also, the
camp us setting in which many of the student problems arise is not
always representative of a democratic society. The authoritarian basis
on which many colleges and universities are frequently administered
allows far too little opportunity for students to participate on a realistic basis in the life of the campus society. Then, too, the problems
which students themselves identify and the needs reflected in those
problems are frequently merely symptomatic of more deep-seated problems and corresponding needs which the students are unable to
identify. In questionnaire studies, and even in interviews, students
frequent ly feel called upon to have problems even though in reality
they haven't any. Statistical tabulations of questionnaire studies are
likely therefore to be only superficially descriptive of the real needs
of students.
I shall forego any attempt to summarize a large number and
variety of studies dealing with the needs of students that have been
published in recent years. In an effort to derive from these studies a
statement of the aims of education that are reflected in the identifiable
needs of students, the following generalizations emerge.
There is a definite need on the part of students to define life goal~
and to see the relationship of education to the achievement of these
goals. This need is intensified by the fact that life goals are some-

32
what remote from the imm edi ate educational activities in which stud nts ngage- ofte n o remote that they do not have a very st ron g
motivating effect upon students. The clearer and the more imminent
the goals are, the more direct is their influence upon the activities and
plans of stude nts. This is clearly illustrated in the training programs
for military se rvi ce. Th e youth who is being trained to become a
oldier knows that the maste r of the skills and techniques involved in
his training have a direct relat ionship to his rating, and perhaps even
protection of his own life. There is no un certainty about the importance of the training b e is receivin g for military purposes. In the
case of the student preparing for civ ilian li fe, vocational goals a r e
often far removed in bis thinking from his present educational experience. Th e more definitely an educational program enables him to
appraise the world's work, to appraise his own abilities and aptitudes,
and to see th e Importance of the education which he is receiving In
the realization of self-defined vocational objectives, the more meaningful will that education become. But life goals have a larger s ignificance than merely finding one's place In th e world of work. Students
generally are concerned with arriving at a satisfying philosophy of
life. Th ey are sear ching for the meaning of life beyond the mere satisfaction of biological needs. Th ey want to di scover their place as individuals in a n on-going universe in which they are to be participan ts
for a limited period of time. If one of the chi ef objectives of ed ucation is to a id tudents to define life goals, it cannot disregard this important philosophical problem.
There is a definite need on the pa rt of stud ents to learn to live
effectively and happil y with others. The complex character of modern
society impo es upon each member an endless variety of relat ionships,
In t hese r elationship the individual seeks the recognition of his associates. H e seeks opportunities for self-express ion. He seeks to establi h a hom e, which involves the selection of a mate, the rearing of
children, the provi ion of adequate housing and comfortable environment, the man agement of a budget. And he seeks security-a security
that i · derived from an adequate income, from the confidence that
other have in him, of old age in which he will not be a dependent.
To satis fy the e needs it is necessary that he und erstand the society
of which he is a member, the bas ic values upon which a stable society
rests, the meanin g of freedom and commensurate responsibility, the
points or ten ion and co nfli ct. In dev eloping this concept as a basis
for defining the ai ms or edu cation, we must not lose sight of t he fact
that the relation hips he will s usta in and the responsibilities which he
will bear a re not limited to his imm ediate community, or even to his
ow n nation. Living effectively and happily with others today means
livin g effectively and happily as a world society.
Th e re i a definite need on the part of studen ts to achieve and
maintain emotional eq uilibrium. Thi need is not to be constru ed to
mean the elimin ation of inner conflicts , but rath er the achievement
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of emotional balance, reasonable objectivity in solving conflict s itu ations. Education is sometimes defined as a process of adjustment, but
adjustment implies fitting the individual into conditions as they are.
In many instances education should be a mean s of developin g dissatisfaction with conditions as they are, an intense desire to improve those
cond itions, and should prepare him to r emedy them.
How common are the conflicts between personal des ires a nd ethical
standards, between convention and changing mores , bet ween a des ire
for independence and controls exercised by the family or the community, by the standards presented in the classroom and those r eflected
in campu s life and attitudes;-What difficulti es students often encounte r as the res ults of a sense of inferiority clue to a foreign background , to a rural background, to financial limitations , or ph ys ical
handicaps;-How often students are upset emotionally because their
actual academic achievement is incompatible with th eir own expectations or the expectations of parents and teachers;-The in ab ilit y or
students to maintain a reasonable objectivity and emotional balance in
conflict situations is reflected dramatically in the growing need for
psychiatric aid and in various forms of a typical behavior, the most
extreme of which are homicide, suicide, and mental breakdowns. Certain ly one of the functions of education is to aid the individual to
maintai n a n emotional equilibrium so that he may Jive h ap pil y with
himself as well as with others.
There is a definite need on the part of students to acq uir e h abits
of healthful living. The importance of good health is r eflect ed in thP.
grow ing concern of society for the maintenance of health stand a rd s
and adequate medical care. The fir s t requisite to healthful livin g is a
knowledge of the biological foundations of good health and a st ron g
comm itment on the part of the individual to the observation of the
principles of healthful living. But healthful living is more than an
intellectual process. It requires self-regimentation, the acquisition of
recreationa l skills of a type that will carry over into the individual's
post-college life.
There is a definite need on the part of students for creative selfexpression. One of the reasons that extracurricular activities assum e
such au important place in the life of students is that the formal curriculum has generally provided very limited opportunities for selfexpression. The arts, the dance, music, journalism, and r ec r eational
activ iti es, to m ention only a few, provide a wide range of avenues ol'
self-express ion which generally have been excluded from the curriculum
and too often have been tolerated rather than cultivated by coll ege
admin ist rators and faculties.
There is a definite need on the part of students for aesthetic experience. College students frequently do not rise above the level of
childhood or adolescence in the aesthetic experiences which they seek
and to which they become habituated. They are constantly looking
for thriJls. We have deplored the lack of di scriminatin g taste on the
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part of students In the realm of the arts, music, and recreation; but
what have ,\>e done In the way of incorporating in our educational progrnms provisions that will elevate and refine the aesthetic judgment
and satisfaction of the students. If we endeavor to define educational
aims in terms of students, we must incorporate the cu ltivation of refined aesthetic experience as one of those aim .
Tht>re is a definite need on the part of students to und erstand th e
cc nom ic strnctu re of the ociety in which they llve and to achieve
the ability to organize and manage their personal fin ances within the
framework of that economic structure. As a citizen the individual i
confronted with a variety of situations on which he must expre. s an in intelligent opinion. Illustrations of this fact are so obvious in the
turmoil which prevails at the moment over price controls, free enterprise, Impending inflation, and ocial security that they need not be
amplified. But apart from the larger social issues on which he must be
prepar d to expr ss a judgment, the individual must also be able to
manage his personal finances so as to provide stability and reasonable
security for himself and his family.
Finally, there is a definite need on the part of students to be able
to use their Intellectual powers effectively. They mu st learn to think,
and to think straight. They must have command of basic knowledge,
which is a prerequisite to clear thinking. They must acquire essential
skills ancl habits in the use of language, in mathematics, and in other
disciplines directly related to their special aptitudes and their life
goals. They must acquire study habits that enable tbem to use their
time effectively and to use their mental abilities with maximum efficiency and minimum expenditure of ~mergy. All this means, of
cour e, that students must understand their own mental processes and
the principles of their effective operation, and that they must learn to
apply these principle in the educational processes in which they are
engaged.
T bell ve the relationship of this brief resume of students' needs
to the definition of the aims of education is already quite clear. To
tale th i · relationship a bit more precisely, however, is to say that
clucation should aid each student:
1. To define life goals that will give direction to his total endeavor
and inspire him to put forth his best efforts;
2. To under land the ociety of which he is a member and to participate effectively in that ociety;
3. To face the inevitable conflicts of life realistically and objectively, so a to maintain the emotional balance essential to personal
happine s and efficiency;
4. To under ·tand the principles of healthful living and apply
them in daily life;
5. To give expre sion to his unique creative powers;
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6.
7.
8.

To formulate a sound plan of personal finance;
To develop appreciations in many areas of experience;
To use his intellectual powers with maximum efficiency.

When we consider the needs of society as a basis for defining the
aims of education , we immediately discover that we cannot separate
the individual from bis social environment. Consequently, in discussing the needs of students we have already touched upon some of the
needs of society. Moreover, the aims of an educational program must
be related to the society of which the education is a part. Education
is inevitably a function of a particular social organization at some particular time in history. To be more specific, the aims of education
which we are discussing today must be related to the needs of our
democracy in the year 1946. It doesn't take great insight to identify
some of these needs as they are reflected in certain major problems
with which our society is confronted. In the area of economics, tw J
important philosophies prevail: One supports capitalism and free enterprise; the other points in the direction of socialism or communism.
We shall probably arrive in our economic evolution at a point somewhere between the position taken by the economic royalists on the onP
hand and the extreme socialists or communists on the other. At th e
moment, however, there are comparatively few leaders in bu iness , industry, labor, or government who are thinking clearly about the adaptations of our present economic system that will be required to meet
changing social conditions. Certainly education must concern itself
with the development of a broad understanding of the economic structure of our society and the conflicting philosophies whose impact is
brought to bear upon that structure.
Another major need of our democratic society is reflected in the
conflicts between selfish national interests and the urgent demand for
international understanding and cooperation. An examination of most
college curricula in the social sciences will immediately reveal the fact
that the pattern has thus far been affected very little by the demands
for international undertsanding and cooperation. When plans are proposed for the creation of an international commission on atomic eergy
or for international cooperation along most any line, the first issu<>
that is likely to arise is: Will we have to sacrifice our national
sovereignty"! Jurisdictional prerogatives in international affairs, like
jurisdictional prerogatives among labor organizations, tend to take
precedence over the common welfare. Education must provide the
basis of mutual understanding and cooperation among the nations.
A third type of social need that has a direct bearing on the aimR
of education grows out of the tendency on the part of large groups of
individuals to sacrifice their liberty and independence to demagogues
and autocratic leaders. This is true not only in times of prosperity
when individual citizens look to representatives of special interests as
a means of securing the economic benefits of prosperity, but particularly in times of adversity when they readily accept the promises
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or new prophets who advocate radical changes as a means of correcting existing conditions. Dramatically this Is illustrated at the moment
by the attitude or the agricultural states who will stop our supply of
meat at its source In order that they may make larger profits, and by
the populace deprived of meat which uncritically accepts solutions proposed to remedy the s ituation. It will be even more dramatically portrayed if at some time in the future we are again plunged into an
economic depression as a result of uncontrolled inflation. In times of
stress as well as in times of prosperity citizens as individuals must be
able to appraise independently and objectively the conditions that exist
and the changes that are advocated.
Still another social need which has a direct bearing on the aims
of education is found in the area of health and welfare. The inadequacy of our health education and health services has been revealed
by the high percentage of rejections of men examined for military
service. Health is a matter of general social concern. Yet we have
made little progress in extending adequate health services to those who
need them most but are unable to afford them. Because members of
society by and lacge have been indifferent to their own needs or unwilling to take the steps that will remedy existing conditions.
Finally, I cite as a social problem the divisions of our social
structure into diverse and often conflicting racial, regional, religious,
and cultural groups. Growing out of these divisions are rivalries
which frequently tend to put the welfare of minorities above the general welfare, or which tend to ignore the rights and privileges of
minorities. This point is particularly well illustrated in the field of
education. We know that there are great inequalities in educational
facilities and opportunities because of the unequal distribution of
wealth and population. Wealth which is derived from the exploitation
of natural resources tends to be concentrated in certain geographical
areas, while population to a large degree is concentrated in other
areas where per capita wealth is comparatively low. We have recognized these inequalities for years, but so far we have done very little
to rectify them.
I do not pretend that in these few statements I have made an exhaustive presentation of the needs of society. I have merely cited a
few examples of the kinds of considerations that have a direct bearIng upon the formulation of the aims of education. The implications
of the needs of society for the aims of education are so obvious that I
shall not take time to re-state them in terms of aims as I have done in
the first section of this paper dealing with student needs.
The third factor having a bearing upon education is the intrinsic
value of the basic disciplines. What subject matter has intrinsic value
,rnfflclent to justify its inclusion in a program of education? I am of
the opinion that when we have agreed upon the kind of knowledge and
understanding that is required to meet adequately the needs of students
and the needs of society, we will have determined in a large measure

37
the s ubject matter that is essential to :rn educational program. But to
be s ure that we haven't omitted subject matter that is intrinsically
important, we must re-examine literature, the arts, the social sciences,
and the natural sciences for essential content. ·we are prone to think
of science as the only essential element in the education of a scientist
or technician; of literature and art as the only important aspects of
th e education of the philosopher or scholar in the humanities. When
these criteria are consistently applied by those who define the aims of
education in terms of the needs of students and the needs of society,
s tudents will receive the kind of education that is advocated by those
who insist upon the intrinsic value of subject matter.
Unless education has clearly defined aims, arrived at by the process of critical analysis along the lines sugge ted, it will continue to
be fragmented and to fail in playing its role as the only means of
s erving the needs of individuals and of the society which sustains it.

FUNCTIONS Ol' A BOARD OF CONTROL AS A BOARD MEMBER
SEES IT
In this era of hunger, turmoil, chaos, sorrow, disaster, subsequent
to a war of brutalities, horror, and aggression, the hearts of the soberminded are filled with hopes of a day of peace, joy, and happiness
which was the object of the birth of Christ when the angels sang,
"Peace on Earth and Good Will Toward Men." Such a period has not
arrived, which to many is a discouraging feature. To such individuals
of a pessimistic idea, it should be recalled that truth and righteousness travel slowly, but surely, and at some future period will exist in
reality, and not as it appears at present, as a lost cause. In my
opinion, an ounce of truth is heavier than a ton of wrong, because destruction of the former is impossible in contradistinction to the latter.
Truth stands firmly against all onslaughts, while its adversary seeks a
hiding place upon investigation.
The end results of our educational system is the development of
citizens. The essential elements in a citizen is not a palatial residence,
a bar, the closets of which are filled with intoxicants, a high-powered
car for transportation, or fine wearing apparel for adornment, but an
untarnished character, unblemished and unsullied by injustices, intrigu e, and deception. In company wilh one of character there are joy,
p eace, and a complacency difficult to define. In such a relation one
often hears, "Isn't sbe or he cultured, kind, and refined?" I am sorry
when they say "good-bye." While there is a nucleus from the very beginning of the life of this type of individual, such manifestations are
the result of contact and development.
I recall when a student, there was a method, of passing light
through a prism. A diffusion of rays was the result which gave to an
observer various colors, viz: -Violet, indigo, blue, green, yellow, orange
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and red. This was regarded as the spectrum of light. For a moment
suppose we analyze character. A few of the essential factors are:
honesty, truth, industry, patience, tolerance, cheerfulness, courtesy,
punctuality, generosity, and last, but by no means of the least significance, helpfulness. Send an individual armed with these qualities out
from one of our institutions and you add a tremendous force for the
. olution of the problems of all individuals, regardl ess of race, color,
or creed. An absence of these qualities from the armenentariums of
youth has forced uopn the society of America one of its greatest crime
waves known in the history of the Republic. An associate General
Secretary of the Y. M. . A. of Kansas ity, Missouri, in a bulletin issued January 9, 1942, quoted the Director of the F . B. I. as follows-"Every twenty-two eco nds a s rious crime is committeed in our apparently civilized land." Last year nearly 1.500,000 crimes such as
murder, rape, manslaughter, robbery, burglary, etc., and 13,000,000
lesser crimes were committed. Our annual crime bill is fifteen billion dollars. This is 400 per cent more than we spend for education.
It equals our annual food bill.
And 20 per cent of this crime is the work of persons who have not
r eached the voting age- youth.
These startling facts are a challenge to every supervisor of childhood and youth, throughout. the nation. An organized effort, national
in scope, with a defi'nite objective, would change completely the sad
craminal status that exists in our beloved America, th e land of the free
and the home of the brave. The responsibility of the type of citizens
rests upon those who direct the thoughts and conduct of yo ung individuals during the period of impressionable years.
Gentlemen, this responsibility is partially yours. Degrees, cocktail
parties, and champaign s ips will not accomplish the results. The solution is organization and unselfish service over a long period of years
- possibly 20, 30 or 40. Your job is more difficult for several reasons,
the principal of which is an absence of parental training.
It would be difficult to determine the most impor tant factor in the
spectrum of character which is a panacea for all the evils of the world
today. For the sake of brevity there will be mentioned only punctuality
and tolerance. One of the greatest detering influ ences is a lack of a regard for the value of time. It is so important that only one second is
given at a period and that is always taken before another is given.
Tolerance should chacterize each individual as the arena of public or private life is entered. One of the most beautiful exhibitions of
this virtue was that exhibited by the Savior, when in peril, as He went
up into the Mount of Olives in the Garden of Gethsemane to pray and
left the disciples a short distance to participate in the snpplications.
Wh en returning to His disciples, He found them asleep. Knowing the
frailty of human beings, instead of a tirade of rebuke, He no doubt,
calmly said, "Wby sleep ye, rise and pray, lest ye enter into temptation."
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In this great citizenship program , primary, high schools, and colleges have been established in practically every community, hamlet,
village, town, and city in the nation. These are manned by individuals
who should possess the qualities of leadership and sacrifice. The
greatest burdens are borne by Negro college presidents, if my personal
expe ri ence is to be regarded as an indication. While serving practially
26 years as member of a board of Lincoln University, every variety of
political influence and intrigue have been encountered. Presidents
have been humiliated, the school in some instances robbed, and incompetent teachers imposed upon a helpless administration. Especially
one president has been slaughtered while struggling for a high degree
of efficiency as an animal at the end of a chute in one of our Packing
Houses. This was during the period of partisan rul e. It is recalled on
one occasion, the chief Executive appointed four hand-picked individuals on the Board, indicating hi s choice for chairman. The one so
designated had never before been on the campus of the school. At
the first meeting under the new president, his first statement was "The
first thing I want to do is to appoint a committe on• teachers and myself as chai rman." Then began an e ra of exploitation, debauchery, and
a reign of terror for teachers. This political monstrosity even purchased chinaware for the school and appropriated it to personal use.
Several years had been spent in attempting to elevate the school
from the muck and mire of political intrigue; now it slips back to a
forme r position where selfish individuals again feast from a trough of
misapp ropriated funds from a struggling little inefficient school, the
seat of learning of the Negroes of the State. The loss of funds was
great, but I have often wond ered if it were not of far less significance
than the influence upon the teachers and students.
Suffice it to say, that as a result of my unyielding disposition and
a cou rage of my convictions to speak out defiantly against the inecuties so far as Negroes were concerned, of the manner in which the
school was conducted, wh en my term expired, I was dropped as a
membe r of the board. Personally, it was a relief to be relieved of responsibility of being associated with individuals whose ideas were so
far at variance with the prin ciples of modern education.
In 1928 a man was elected Governor of the Sta~e, lofty in ideas,
perfect in character, and one interes ted in all citizens r egardless of
race, color, or creed. He was not an individual of broken promises,
but of co rrect performance. At least on e-third of his inaugural address was directed toward the w elfare of the Negro.
Prior to inauguration, I was called by one of his representatives as
to whether it was possible for me to accept an appointment on the
board. Positively a refusal was made with emphasis. He was informed that it was absolutely impossible to make any progress due to politics. He insisted. Finally h e said, "Doctor, if you will stay in there
and fight, finally the goal will be achieved." He quoted a statement
from Chas. Summer to the effect, "No honest effort in a good and
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worth y ca use can possibl y fa il." I fin all y relented. A gr eat scholar
a nd teacher in th e Univers ity of Mi ssouri was appointed. H e was one
of th e organi ze rs of th e ortb en tral A soclation a nd a Master of
Education . During thi s pe riod, great progr ess was made.
Th n came a noth er election and a r eal politi cia n became Governor.
In two yea r s my te rm expired. Wb n the egro politician we re ca ll ed
in co ncernin g new appointees, th e Govern or was q uoted as saying.
" Th er is one man on your board that I mu st appoi n t. I don't know
the ma n, but hi s record is among th e [ines t on reco rd of those who
have b en a ppoin ted to such po ition. . When th e name was call ed, a
eg ro do tor whom I [ed wh en he was hu ng r y, divided my practice
with him, and car [ull y advised him until he was an outstanding ph ysicia n, said , "Y s, he is a good man , bu t if you wer e to a ppoint him, it
would cost the Democra ti c ticket 15,000 votes. T he Governor r elented
wi th th e sta tement, "You gentlemen a re losing an asset to your group."
Those pie-ea ters, seekers of notority, conduct ed the mselves in such
a way th a t Dr. Elif[ re ign ed a nrl r ported th em to the 1orth entral
Associa tion. The result was a n investigation a nd advice to the Governor uni ss a la w was enaced cr eating a non-par tisan Boa rd , th e school
whi ch four yea rs previously bad becom e accr ed ited wo uld be dropped.
Hurrldl y, th e suggestion was compiled wi th and I was again appointed.
At this period began an era of practi call y an idea l s ituation as regard s to th e r elation of a Board of on trol to a functio ning Institution.
on sid ering knowl edge and th e great necessity fo r its perpetuation
for th e advan cement of civiliza tion, it appears logical that one selected
as a m mber of a Board of ontrol of an institution so essential to
human welfare, should be an individual of unusual experience and a
thorough knowl edge of the gene ra l need s of society. He should under stand the processes of mechanisms for prepa ring individuals for the
taRks that are in th e offing, if their efforts are to be effective. He
s hould be broad in his views, patient in di sposition , and tolerant in
attitude. Last, but by no means the least, he should know his limitations and res pon sibilities. Unfortunately, ver y fr equently men are appoin ted in some of our schools as a reward for political services rende red or because one seeks notori ety and distin ction. How well such
on e can fun ction is a matter of conjecture. As has been previously
s ta ted in eff ect th e college or school has a cer tain duty to perform and
was establis hed with a definite objective. F r om this point of view,
the boa rd ad opts a policy, and it is the du ty of such a group to see
th a t s uch poli cy is carried out. This is accomplis hed through compe tent admini trative officer s. Th e r es pon sibility fo r th e execution of
th e policy Is that of th e president and th e organization, or individuals
appointed by th e board upon the recommendation of the various departments.
In s umm erlzation tersely stated, th e fun ction of th e Board of Control Is to outline or define a policy, hold tit le to a ll property, and are
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custodians of all property of the institution, responsible for the appointment of a chief executive or president of the institution. The
trustees constitute the final Court of Appeal for students, alumni, and
faculty.
When an official of a Board of Control, or member, permits grievances and other disturbing discussions to be entertained, there is committed an error that often reflects in the organization, and frequently
becomes a great burden for the executive officer. Occasionally, members fail to realize that be or she is one of a number and is entitled to
no definite conclusion, except that which is reached by the group in
session by vote.
With the great task that confronts a president of a college, it is
mandatory that such group known as faculty, and suitable buildings,
etc., be provided. It Is the specific duty of the Board to exert every
influence in securing adequate appropriations for the coveted objective.
The faculty, as indicated above, bears an essential relation to a
college and its welfare and interests should be carefully guarded, offering every inducement for research and advancement. Experience
bas taught that one can be built very slowly. It bas been one of the
chief objectives of Lincoln University since 1921. In my opinion, the
in terests of the organization have been carefully guarded, (1) by securing scholarships, (2) giving sabbatical leaves, (3) a gradual inc rease in salary to the extent of the elasticity of the conscience and
conviction of the appropriating committee.
In their struggle for achievement, the Board should extend a hand
of encouragement to students by poviding employment to assist in relieving their burdens along the rugged pathway of effort.
Gentlemen, in conclusion, permit me to say that with all the cooperation and latitude possible from your board, and when you have
made every sacrifice and occupied a position as explained by the mast er when he said, "He who is servant of all is the greatest of all," and
when you have received for them scholarships and advanced them to the
extent of their capacities, with justice to the students, there will be
members in your organization who will not understand and criticise you
harshly. It is not mine to advise, but I would suggest that, "there is no
good in this world that is ever lost." Push forward every young man
and woman that you can end out in the world to help to build character. Such is your contribution to human welfare.
In my opinion, the situation is well portrayed in the words of Luke
McLuke-
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The world will not asisist you son,
And this YOU will find true
Unless you help your fellow-man
When hb needs aid from you.
'
The wo rld will not grasp your hand my lad,
When you're in a hole,
nless you've tried to live up to
The Good Lord's Golden Creed.
The thing you do will come back to you ,
And this truth you s:hould not flout,
Your ships wlll not come in, my boy,
Unless you send them out.
Prosperity is yours today,
But your to share with those whom fate,
In fickle mood has chanced to be unfair.
The time may come when fickle fate,
Your plea may choose to spurn,
And what yo u gave to charity
Will not fail to return.
The kindly words and goodly deed ,
Tba t yon gave are not forgot,
They will come back to you somP day,
When bitter is your lot.
Good deeds beget good deeds, you'll find,
And this truth do not doubt,
Your ships will not come in, my boy,
Unless you send them out.

THE ADMINIS1'RATION OF

Tl'DE:\'T PEI{ ON:\'EL SERVICE l~

THE COLLEGE

It Is the general aim and purpose or an institution of learning to
stimulate and guide the student into a realization of bis powers and
abilities for successful living and to create an environment for the
acquisition of experiences e scntial to this realization. What may be
ex~ressed in the foregoing statement Is the recognition that an institution of learning is a laboratory into which the whole student enters
and from which be emerges as a more Integr ated personality, more
capable of meeting and living through the experiences of those segments of life which are the levels and planes the institution purposes to
prepare him to live upon.
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Our institutions are established and maintained to prepare Negro
youth to meet adequately the challenging poijtical, economic and social
problems of a dynamic society, and to develop ultimately persons possessing a cultural or intellectual background for living life completely,
including a more intensive preparation for a chosen field of service.
Hence it, as a laboratory of learning, has a dual function: that of developing the student's power and ability to live and at the same time
fitting him with a preparation to support that living.
While this appears as a dual role and many of us are likely to
choose for ourselves the particular part in which we fell best able t.o
give the student assistance and guidance, we must not lose sight of the
gravity in this; that is, the student is anentity and must be kept a wellbalanced whole. Each faculty person and worker has the responsibility
to keep the student whole and not weighted beyond balance in any area
of his total personality.
The Institution may describe its activity and relation to the student
as one of personnel service, not only including the non-academic aspects of the student's life on the campus but his academic activities as
well. In fact the general administration program of the University has
three divisions of service in its response to the student. There is instruction on the one hand, the business management of the Institution
on the other, and the third area is student personnel administration.
To begin with, it is well to consider the mutual interpenetration of
the divisions of the institutional field of administration as indicated
above. These divisions, though recognied as separate areas of service,
cannot be considered as independent entities in the total educational
process for student growth and development. The three are intimate
in their relations and have close integration in the total administrative
objecive. Each is indispensable in the effects of the others.
Perhaps here is the place where the work of personnel service may
be defined and a statement made which gives the place and function
of its administration.
Student Personnel Service : Personnel service is the purposeful and
systematic effort, aside from formal instruction , of bringing to bear on
the individual student every influence the Institution may exert that
will stimulate and assist the student, th rough his own efforts, to de•
velop all his powers and abilities to his limit for whatever use he cau
make of them in his life's activities.
Personnel Administration : Personnel administration is the coordination of personnel services into a total program designed to concentrate all the resources of the Institution, together with whatever
information that is available through research, for the purpose of promoting the best interests of each individual student in every phase of
his informal education.
Among the various activities in the organization of the Institution
which may directly affect the student, and which are essential in the
developmen of the whole student, may be listed the following: selection
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nnd admission of sludenls, lheir orientalion for progress, educational
nn<I vocational counseling, health service and guidance, extra-curricular actlvlti s, lhe social program , counseling on personal problems,
hou!llng and boarding facilities, religious activities, financial aid,
faculty-student government, discipline, placement and follow-up servl · , etc.
Jt se ms fitting that a summary statement of definition of purpose
b made h re and the administration. of each of the services to be includ ct in su h a program of student personnel service.
1.
ele tlon and Admission or tu dents: Though the Land-Grant
Institution is limited In its powers to make a most definitive selection
or the students who are admitted, it, nevertheless, Is greatly concerned
to attract those students who will profit most by the training offered
here. As to how this can be accomplished, It is suggested that precollege guidance assistance in the encouragement of students of college
allbre be provided by the Institution to parents and to the high school
administrators and teachers whose schools are the centers from which
these college entrants come. There should be a greater concern about
th best interests of the student than about the matter of enrollment
figures. On the other hand, the Insitution should organize its curricula and other offerings to suit the training requirements of the student who are admitted.
An officer of the administrative staff may include the features of
this service in his duties and give more essential aid to those who plan
to ome to college and also to those who plan the institutional offerings.
2. Orlentallon: The student personnel program of the institution
s hould include a program of orientation and adjustment for freshmen,
not alone in th b ginning weeks of their course , but extended
throughout the year. And do not forget the sophomore. He may still
n ed to know how to succeed in college. Older students as well as faculty advisors may participate to good effect in or! nting the new stud nt in the pursuit of objectives which he can understand.
The direction of the orientation program should be the responsibility of a special officer and his committee in the p rsonnel service
organization.
3. Educational nnd Vocatlonul Guidunc is the assistance that
may be given to an individual student which enables him and those
interested in him to stimulate and assist him to discover his potential
abilities and aptitudes for social and economic u efulness.
The service involves the appraisal and diagnosis of individual capacities and interests and imparting this essential information to faculty advisors, personal counselors and others who may be concernerl
for the stimulation and direction they may give to the student when
counseling with him and helping him to explore bis own interests. An
officer or other faculty member who is interested and trained in these
fields of service may be assigned to this phase of the program.
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4. Healtl1 Sen Ice: Student health is a major objective of the
institution. The hygiene of the campus and the health care of the
students are the responsibility of the college. The student's health
must be appraised, corrected and conserved, and students must be led
inlo an appreciation of mental and physical health of a high order.
Officers and workers in the college health service are effective personnel in this part of the program.
5. Extr:i-currim1lar Acth1tie · are student activities which take
care of those normal, wholesome student interests which are not ade•
quately provided for always in the curricular offerings of the insti·
tution.
A member of the faculty or a small committee composed of interested facu lty persons should be selected to advice, counsel and steer
student groups in the manner which contributes most to healthy student growth.
6. Tile Socinl Progrrun : "The need of college students for social
education, even though it be at a higher level, is as real as that of
nursery school youngsters." There should be a program set up to provide practice and growth in a sense of self-hood based upon lhe accomplishment of a series of socials belongings, assumption of responsibility for the welfare and happiness of others, the achievement of a
certain amount of likeness to other people, the securing and giving or
affections, and the maturing of value concepts.
A worker on the staff should be the director of activities which
develop these objectives.
7. Personal Co un seling : Students have their problems of on6
sort or another. They may be matters of study habits, vocational
choices, social situations , religious concern, finance, health, emotions,
or any other phase of living or any combination of these. To meet the
situations and solves their problems the students need individualized
help very often. Somewhere in the institution there should be persons
to whom the students could turn with confidence and get some help.
This consultation service should not only soothe and ease their distress but also should reveal to them new insights about themselves,
equip them with instruments for solving thei r problems and inspire a
courage and confidence to meet the issues of living with assurance.
Every worker in the institution i::hoµld be able to contribute something to a student who seeks advice, yet each is not possessed with
the ability aud experience to do a well -rounded job. However, there
are persons in the institution who can be selected for this impor tant
service who r efl~ct first in their qualifications a genuine love for young
people and an Interest in the problems of students. In addition to this
they are personable individuals whom students can approach without
fear and uncertainty about their reception, These persons are well bal•
anced themselves and possess a broad view of living that takes in all
sides of a situation. These, among other abilities, including some tech-
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nl al methods or approach to per<ional problems, are a part of their
p r onal fltn ss. Th se may be p,elE>cted for personal counseling.
11 ou~l11 g Ser vlcf' : Resident hall s are educational laboratories.
Culture and refinement are inculcated here. The best academic
a hlev ment has been marle hy those tudents who live in institutional
resld nt halls. The management of re ident halls for both men and
worn n sho uld b centered in on and the same administrative omce and
sup rvis cl and clirectecl by a per onnel officer.
9. Honrdlng er vlce : The boarding service in the college
wherever provided makes a contribution to the health and cultural
life of the student. Boarding management may be center ed in an administrative office and under the direction and supervision of an officer
In this office who can appreciate the personnel viewpoint in boarding
service.
10. Re Ug io ns ActivltJes : The need for religious activities is obvious In any educational program. The higher values in living have a
basis in the human spirit. This spirit seeks opportunities for expression. A campus should provide some means for this expression and itf!
development.
Religious activities may be encouraged and stimulated by a member or a small committee of the faculty members and students who
hav an interest in the religious life of students.
11. FJmm cinl ,\ itl: To enable indigent but worthy students of
abil ity to help th mseives, financial aid through part-time employment,
loans, etc., may be provided and administered through student persounel ervice in the Institution. The service is centered in an administrative office under the direction of a personnel omcer.
12. Fncnlty- 1ude nt Go,·ernm nt: S t u d en t participation In
campus government insures the rich est community living among students, teachers and Institutional officers. The sharing of responsibility
in the gov rnment of the campus and the practice in its administration
contribute much to the student's concept ot the art of government. This
is Invaluable as a preparatory device for the larger citizenship of the
after campus life a s well as Its produ ctiveness in every day campm;
living.
The tud nt ouncil has a place on the campus in a cooperative
relationship with the faculty in the campus government as it affects
stud nts and g neral campus tone. For its full functioning there should
be a member or a ~mall committe of members or the person nel staff
who would meet regularly with the Student Council to effect the very
desirable outcomes of government in campus living.
13. DJsclplinP: Most often prohlem s of discipline arise because
other aspects of the personal service program are inadequate in some
way. When this is evident it is obvious that something should be done
to bolster the weakness in the program at once. However, when the
conduct of students, of whatever kind and arising from whatever cause,
is Incompatible with the approved behavior of the gentlemen or the
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gentl ewoman, it becomes the respon s ibility of the institution to correct
this by s ome disciplinary measurP. A small committee of members of
th e s tud en t pe r sonnel service committee may handle matters of discipline [o llowing a procedure approved or adopted by the faculty of the
coll eg e.
14. Ph1cemc11t and }'ollow-l p Servlce: The college owes it to the
tud en t to give him assistance in finding a niche for himself and
makin g his abilities productive to society. There should be a continuing
in te r est in the graduate or former student through a follow-up program fo r those placed in service. Such a program insures the adju stm en t of the student to his new situation and gives the employer
th e cooperation he deserves in enabling the student to make a satisfa ctory a djustment.
Th e placement officer s-hould be a part of the student personnel
se rvi ce staff to perform these important functions in personnel service
admin istration.
Obv iou sly, the personnel of responsible officials required in the
oper a tion of these services is large. Each of the above mentioned servi ces r equires th e supervision and direction of an able person or a commit tee of per sons interested in that particular activity and its operation
in th e college. However, it is the responsibility of everyone who is employed in the Institution to offer guiding hands with sympathetic
und e r standing to the s tudent and give something out of experience
whi ch is helpful to the student. Within the total group of workers it
is seen t hat certain persons in the staff personnel will have to assume
the administraion of deails in various phases of this all-inclusive program. In this group it is clear that the following officers and faculty
per so ns should be included: the President of the college, the Academic
Deans a nd Directors of Divisions of the Institution, the Personne:
Deans, the Registrar, the Faculty Advisors to Students, the Librarians,
th e Ph ys ician, the Business Manager, the Secretary of Public Relations
and others who have special contributions they can make available.
Each of th ese persons should be coordinate with the other in the ef[ort at " onenes s" in the aims and purposes of the college.
The se persons can hardly be expected to promote a personnel servi ce program without tbe coordination of their special services in a
plan of guidance and orientation. Without coordination and direction
thi s group of staff and personnel workers cannot operate the program. There is required in this plan then one person who must coordina te these various student personnel services and then coordinate
the to tal student personnel service program with the instructional
program and the business administration of the Institution. He is an
officer , often a vice-president in charge of student personnel services,
and in other programs he is often designated as a dean of students or a
dire ctor of personnel. Such an officer must head up the personnel servi ce program and be the interlocutor between the business administration, the instructional program and the personnel service. This officer
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Is coordinate In authority in his leadership and efforts with th e administrators of each or the instructional services and the business
management of the Institution.
It should go without saying that the officer who must coordinate
these services mus t be genuinely qualified and possessed with a thorough understanding or the responsibilities of this office. He must
r cognize student needs and the needs or society ancl give leade r ship
and direction to those who are at work for the realization or t hose
n eds.
Two basic essentials [or a successful per sonnel program in addition to the selection of able and Interested workers are an efficient
system of record keeping and an adequate budget allocation with sufficient fund s to make it operate. The accumulation and recording of
pe rtinent information about students and the readiness that these may
be made available to counsellors, instructors and others who may require an inventory of the student's backgrou nd is a material of the
se rvice which makes counseling mor Intelligent and fruitful.
Such records "in the hands of some member of the personnel staff
who thoroughly understands the relative reliabili ty and significance of
the various items records and can be trusted to make true and helpful
Interpre tations of the data on the record R" a r e most valuable to increase personal interest of instructional staff, to augment the mutual
und erstanding or a student and his problems and to bring about a
be tte r coordination of the many Interests and effo rts to faciliate the
service of higher education.
To operate an effective student personnel servi ce there is a need
for adequate funds. In addition to adequate salar ies for personnel
workers there must be provisions In a student personnel service budget
for financing a good omce with adequate equipment and supplies for
pe r sonnel work. The office Itself should be in a central location In the
cam pus, prefe rably nea r the stud ent activi ty center. It should be neat
In its furnishings a nd attractive in its appearance. H possible there
should be a r ception room with comfortable furniture. Rooms anti
smalle r offices for co un sellors and other workers should give a homelike warmth and cheer which renects in terest and concern in student
welfare.
Funds s hould be available and adequate to provide for all institutional s ponso red stud ent activities.
In th e above statements it has been intended here to present just a
bird's eye view of the stud ent personnel service program in a gene ral
organizational form . It is felt that coll eges will want to strengthen
th eir program s of stud ent per sonnel work, will want to emphasize more
strongly the per sonnel aspect of thei r educational objectives and wlll
want to make more adequate provision fo r the supervision and coordination of the total stud ent personnel servi ce program within itself and
for a more satisfactory coordination with the total educational program
or the college.
Sherman D. Scruggs
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TJIE IMPROVEMENT OF 'l'HE NEGRO COLLEGE FACULTY

The problem of improving the regro college faculty is the twofold one of recruitment on the one hand, and development of effective
instruction on the other. The present acute shortage of teachers, particularly college teachers, highlights the fact that our egro colleges
have never had an adequate supply of effective teachers, even in normal times. And there are a number of reasons for this situation which
it is the purpose of this paper to enumerate and describe and, we hope,
to suggest possible solutions for.
At the present time, practically all colleges are faced with a shortage of teachers in terms of numbers alone, to say nothing about quality.
It has been estimated, upon the basis of the few facts which we have in
hand and the still fewer observations which we have been able to make,
that our Negro colleges began this school year faced by the necessity of
recruiting some 500 to 750, maybe a 1000, persons as teachers in addition to the staffs which they had in 1945-46. In other words, the teaching staffs of Negro higher institutions required an increase of some 15
to 25 per cent, if they were to handle at all the tremendous increase in
student enrollments.
Again, if reports are true, this demand has not been met even by
resorting to the questionable expedient of employing, temporarily,
young college graduates with no more than a bachelor's degree and
with no teaching experience. Even now, some colleges are still looking
for teachers. A trustee of one of our Class A Negro colleges came into
my office last week looking for two teachers for classes that had been
organized a month ago. He was willing to accept any one who could
keep at least two lessons ahead of the students. In still another institution, of which I have knowledge, some of the freshman classes are
so large that a public address system has been installed so that the
students in the back rows can hear the teacher. These undoubtedly
must be exceptional cases, bordering upon desperation , but we suspect
that they are exceptions which are all too frequent in our current
situation.
The explanation of this situation, in which we find ourselves, is obvious even to t he layman on the street, bu t what to do about it is a
problem which still perplexes the best educators in this country. What
we have done is to admit many more s tudents than we can teach at all
satisfactorily. In most instances our admission policies have been determined by the number we could crowd into our dormitories and feed
in our cafeterias. In effect we have said to many applicants: If you
can find a place to eat and sleep, we will admit you. As a consequence,
and by crowding two, three or four students into a space which normally and with any real regard for health and sanitation should be occupied by one, we have admitted many more students than we can find
teachers to teach them.
In describing this untoward situation, I am not unaware of the di-
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lemma which our Negro colleges are facing nor of the laudable reaso ns
which have motivated their actions. The proportion of egroes with a
college education in this country is only one-fourth as large as for
the nation as a whole; and now, for the first time since Wo rld
war r we have an appreciable number who, because of the G. I. BiJI
and savings from high wages during the war, are economically able to
go to college. Educators of Negro youth feel, and rightly so, that they
should do everything within r eason to give these students an opportunity to get a college education. The question naturally arises, and we
will touch upon it later: have we done the reasonable thing, or are we
unwittingly contributing a nother lost college generation to the one
already lost during the war ?
Coming back to the question of the current shortage of teachers,
there are several reason s which account for it. I mention these reasons
here because some of them characterized the so-called normal situation, and even more, because the present emergency ls expected to
last for some seven or eight years, and stiJI further, because the demand for teachers In 1 egro coll eges will probably not go back to wha1
it was in 1941 before the war.
The primary reason for the shortage of teachers is the very simple
a nd obvious fact that there just a re not enough persons, particularly
egroes, who have gone fo rward with their training at least to the
level of the maste r's degree to supply the present demand. Last year
and for the past one or two years, a maximum of not more than three
or four hundred Negroes, if that many, have obtained the master's degree each year, whi ch is t he minimum amount of t raining we should
expect and requir e of a beginning college teacher. Many of these recipients of masters' degrees were already teaching either in the lower
schools or in college. Many of them who had not taught before went
into second a r y school teaching rather than college teaching. An<!
some of them did no t go into teaching at all. The net r esult was that,
after r eplacements du e to death and retir ement, there was a totally inad quate s uppl y of s uch per sons who co uld be recruited as addit iona l
teachers.
In further ex plan ation of this situation, it should be noted that:
(1 l many youn g male teacher who were drafted during the war have
lected to tak advantage of the G. I. Bill to conlinue their professional
ed ucalion ; or as is the case with many or them , to enter upon training
for some other occupation than teaching. (2) Many young men who
normally would have been trained for teaching were drafted during the
war and were not able to continue their education. (3) Some of our
faculty members entered government service during the war and are
still employed there. While they are few in numbers they comprise
some of our most mature a nd efficien t teachers. (4) Many of our potential coll ege teachers have elected to go into the public schools, beca use of the more attractive salari es and teaching conditions. (5) While
the number is not relatively significant, more and more of our best
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Negro college teachers have been employed in bigber institutions in the
North and West. And (6) it has become more and more difficult to secure white teachers or even to retain those we already have in some of
our Negro colleges, because of the great demand for teachers in white
colleges and the more attractive salaries in many instances which they
offer.
All of these facts add up to the conclusion that we are facing a
serious crisis in the development and growth of our Negro colleges;
that this situation, while it seems to be temporary, is not merely a
passing phase of reconversion from war to peace, but has far-reach ing implications which will condition the growth and development of
our egro higher institutions for the next decade. If this critical
shortage of teachers with which we are now faced were merely a temporary condition, lasting for only a year or two, the time that I have
taken to describe it would have been ill spent. It is my judgment, however, that the current situation merely highlights a problem which has
existed in less dramatic form for some time, and that will continue
with us for the next decade in only a, little less aggravated degree than
at present.
As I suggei:;ted in the opening paragraph of this paper, the problem of improving the egro college faculty is the two-fold one of recruitment and the development of effective instruction. As to recruitment, the problem is not merely that of securing several hundred additional teachers to meet a temporary emergency, but the more difficult
one of developing a contifluing supply of at least 200 or more new
teachers each year for the next five, or maybe ten, years. What are
some of the ways by which this situation can be met?
I think it is clear that we will have to encourage more bright
young people to prepare for and to go into college teaching; and in
order to do this we must make college teaching much more attractive
than it appears to be at the present time. This is an undertaking for
which all of the Negro colleges are responsible and in which all of
them can and should play a part.
In the first place, as I have intimated, bright students mu t be
found who are or can be interested in college teaching. I think most
of you will agree that the proportion of our brightest students who are
going into teaching is being rapidly reduced. The widening and
widened occupational opportunities among egroes have operated to
attract many of the best minds of our Negro youth into other channels,
as in the case of white youth. On the other hand, there are many
bright egro youth who might be recruited for college teaching if they
were properly informed, sympathetically encouraged, and financially
assisted.
As a first step, therefore, I recommend that this Conference, either
by itself or in conjunction with the Southern Association, set up a recruitment and placement bureau, whose functions (among many others
to be described later) will be the discovery of bright Negro college
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graduates who after adequate training would make first-class college
teachers.
In carrying out this function of discovery the bureau might well
conduct annually a nationwide "talent search," utilizing some such
machinery as the Graduate Record Examination, to uncover among the
graduates of our Negro colleges those who have the ability and interes t to prepare themselves further for teaching. Having discovered who
these young people are, the next step would be to provide them with
the guidance, and in many cases some financial assistance to go forward
with their education.
It is probably unnecessary to go into this recomm endation in more
detail here, except to say that a number of individual institutions have
followed this procedure with great success in the development of the
younger members of their staffs, and a few of them have actually selected bright young graduates who have just finished college and encourage and aided thPm to go on. What I am suggesting is that we do a
similar thing on a larger scale with the cooperation of all of the egro
colleges.
While we are discussing the recruitment and placement bureau,
we might as well suggest its other functions. Experience of the past
two or three years has demonstrated the desirability of having some
centralized placement agency to serve the needs of teachers ang prospective teachers in egro colleges, as well as the colleges themselves.
A it is now, each president has to write or run all over the country
looking for teachers; and prospective teachers engage in much the
same "hit or miss" activity. Neither the prospective teacher nor the
college in many instances can get sufficient information about one another, to enable them to make wise decisions. A centralized placement
agen<'y would coordinate information and placemen t so as to save the
time ancl energy of both. Moreover, such an agency should perform
!he very important functions of follow-up, whi ch under our present
procedure is practically impcssible.
I observen a moment ago that if we are to get more intelligent
young Negroes to go into college teaching, we will have to make college teaching more attractive. There are two or three examples which
might be cited as illustrative of the problems involved, as well as indicative of what can be clone about them.
In the first place, as most of you are aware, salaries must be
raised; and in some instances, considerably. As noted in the National
Survey of the High er Education oi Negroesi: "Salaries ... sho uld be
sufficiently high to attract men and women of high ability to the profession and to provide, in addition to general economic security, for
those things which are es. en ti al to the well-being of the college teacher
- books, travel, profe sional contacts, and further educational develop1

National Survey of the Higher Education of Kegroes. Volume III. "Intensive Study of Selected olleges for Negroes.'' p. 29.
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ment. It would appear that the salaries of a very large majority of the
teachers in the colleges studied are below this level." Despite the fact
that salaries have been increased a little since this survey was made,
this observation still characterizes the large majority of our Negro
colleges. The survey revealed that the median nine months' salary of
a rep r esentative group of Negro colleges was only $1,316. In view of
th e fact that most of the increases have been in the higher salary
brackets, it is estimated that the median salary has not increased appreciably- possibly not higher than $1,500 or $1,600. Incidentally, it
might be pointed out that this same survey disclosed that the median
salary in the Negro land grant colleges was only 60 per cent as high as
the median salary in white land grant colleges in the same states.
I am quite aware of th e fact that the poor salaries now being paid
many teachers in Negro colleges are probably all that they are worth,
in view of their preparation and effectiveness. But in most cases, the
colleges have got just about what th ey bargained for. The extremely
low salaries bave attracted primarily the poorest prospects. Obviously,
if we are going to attr act better prospective college teachers, alaries
will have to be rai sed con siderably.
l11 the second place, while we all r ea lize that increasing salaries
is probablv the main means of making college teaching more attractive, it is not the only consideration. I shall merely mention one or
two others as exam ples. (1) Most of our colleges do not have real salary schedules, in the sense that there are well-defined criteria on the
basis of which a teacher may know what is required to advance from
one salary level to another. Consequently, promotion becomes a matter
of individual ba rgaining, with the college offering to pay no more than
it is necessary to retain the teacher. And if the teacher does not have
another offer in hand, he generally gets litle or nothing. (2) Coupled
wi th the matte r of un ce rtainty as to the bases of promotion are the
questions of tenure and retirement. Not more than one-fifth, if that
many, of ou r best N·e gro colleges have satisfactory tenure provisions-tenure generally being determined by one individual, usually the president. Again, not more than one-third of our Negro colleges have any
sort of real retir em ent provisions. Thus, tht: teacher in the typical
Negro college holds his position subject only to the will of the president, and without adequate provision for old age. As a consequence,
teachin g in a Negro college does not look as attractive as it did some
years ago, when the occupational horizon of Negro youth was much
narrower.
ow, to t urn to the second aspect of the general problem: the development of effective instruction. As I have implied, one of the main
ways to develop effective inst ruction is to improve faculty competence.
And I have indicated that as a first step we can improve faculty competen c;e by recruiting bright young people with good preparation and
a desire to teach. As a second step, I suggest the obvious task of pro-
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viding lhP co nditions and maintaining the standards of growth which
will Rtiain thlf, aim.
In the first place, I think that most of you would agree with the
co nclu sion that fully 50 per cent, if not more, of the teachers in Negro
colleg s do not possess the prepa ration and other evidences of ed ucational growth and maturity which should characterize a first-class coll gP teacher, with their length of tenure. For examp le, take the matter of preparation. The Survey of Negro hi gher education discovered,
in comparing a representative group or 24 Negro colleges with some
260 or more colleges in the North Central Association area, that only
one-fifth to one-fourth as many teachers in • egro colleges held the
doctor's degree as compared with the North Central Colleges, and what
is evPn more significant, that only one-twelfth possessed as much
graduate training in general and only onP-sixth had pursued as much
graduate work in the fields in which they were teaching. While it was
gratifying to note that the faculties in onP-eighth of the NPgro colleges
equalled or exceeded the median of the North Central colleges, suggesting that Improvement in this aspPct of faculty competence i possible In
the Negro college, the sober fact is that the great majority reveal an
inexcusable deficiency in this regard.
In making this observation, I am wPII aware of the fact that the
mere possession of a Ph. D. degree or even the pursuit of extended
graduate study does not necessarily nor automatically make one a good
college teacher. I submit, however, that there is no adequate s ubstitute for thorough preparation which such training signifies. Moreover,
I am aware of all of the excuses which we have been wont to make In
explanation of this deficiency on the part of our faculties. Again, I
submit that in the future no amount of excusP is going to absolve administrators of egro colleges, either for not finding the wherewithal
to remPdy this situation ; e r failing in this, for not reducing their fouryear colleges to junior college tatus--a level more appropriate to the
preparation of their teachers.
I think most of us recognize that this deficiency in academic prepa ration on the part or the teachers in our egro colleges, as serious
as it Is, is m rely symptomatic of an even more serious genPral state of
academic ill health. In too many instances, even after a teacher has
finally obtain d his formal academic preparation he becomPs complacent, and intellectual rlecay . ets In; he neither attends professional
meetings, nor ngages in auy scholarl y activity in his field. Again,
the Survey of Negro higher education revealed that only one-sixth a~
many teachers in Negro colleges helrl memberships in the professional
societies in their fields as the North Central College teachers, and only
one-fifth as many attended the meetings.
It should be observed, on the other hand, however, that a large
number of these teachers complain that the colleges neither give them
the tim nor s ufficint salary or other financial means to allow them to
parlcipate in such activities; in fact they contend that college ad-
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ministrators look upon such activities as a luxury which has little to
do with effective t aching. Where the truth lies is not exactly clearprobably somewhere between the two extremes. The point I wish to
mpbasize is that, first, we can not expect effective instruction when so
mu ch intellectual decay is allowed to exist among our faculties, and
second, t ha t it is th e business of the college to see that it is removed at
prese nt and prevented in the future. (On this point, may I observe
parenthetically that I am gratified to note that the Cooperative Social
Studies project of this Conference is an excellent example of what can
be don e a nd what might be done on a more extended scale).
All th at I have tried to say about effective instruction, up to this
point, is obviously elementary: that teachers should known enough
about th eir field s to teach, and that they should remain intellectually
alive durin g their tenure as teachers. As I suggested a moment ago, it
is quite possible, and it too fr equently happens, that even teachers who
know their fields and remain intellectually alive do not necessarily or
always make effective college teachers. This fact suggests that it is
one of t h e most important functions of the college to provide the at•
mosphe r e and the machinery necessary to develop and maintain good
teaching.
Th e Survey of Negro higher education studied this aspect of the
problem from three points of view : "(1 l The administrative concern
for effective instruction; (2) the interest of the institution in student
schola rship ; a nd (3) the provis ion made to adjust instructional pro•
cedures to th e abilities, needs and interests of the various students."2
Again, employing the North Central criteria, they found that only onefourth as many 1 egro colleges measured up to the same level of effecti veness in the e as pect as the
orth Central colleges. (lnci•
dentall y, I might state that 11 of the 23 Negro colleges in this sample
were members of this Conference; and the data were gathered by personal visitation to each instituion).
Without attempting to go too much in detail in this matter, I should
like to quote two or three conclusions from the Survey which are
fairl y typical, and which indicate not only the problems involved but
suggest some possible solutions.
1. "Although practically all of the institutions recognize the desirability of some special assistance to young instructors, only a few
of them tak e this obligation very seriously or do more than give some
fri endl y advice to the neophytes."a
2. "The information obtained leads to the conclusion that low
standa rds of scholarship are tolerated in most of the colleges and univer s ities ... "4
3. " Among the insitutions taken collectively there are found many
methods and means that are directly aimed at improving instruction.
Many members of the staffs interviewed showed an intelligent grasp of
present day trends in adapting the work of higher education to social
demands and individual needs . The low ranks of the colleges and
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universities are due largely to the fact that in most of the individual
institutions only a few of these means and methods are used.
"The obvious conclusion is that much remains to be done to bring
the instruction in these colleges and universities to a high standard. A
large shar of responsibility for improving the situation rests upon th e
administrative officials. To be sure, additional financial resources
som times assist greatly in improving instruction, but much can be
done in this direction by directing attention to i." 5
In vi w of his apparently serious deficiency in the very center of
our college life, I very respectfully suggest that each Negro college
might profitably in titute a continuous program of self-examination,
based upon ome such criteria as the North Central Association has
devis d, or upon other criteria similarly established and validated;
and that as a result of this examination, steps be taken at once to eliminate such weaknesses as may be found.
omplacency is an insidious and dealy disease; and a distorted
sense of values and low standards are even more fatal. I am genuinely concerned that there is not more obvious concern on the part of administrators of Negro colleges over what appears to be an indefens ible
over-crowding or already-Inadequate facilities; on the apparent assumption that the present ituat!on is temporary and that the best way
to meet it is to admit every student who can find a place to eat and
sleep and meet our present low admission requirements. I am still
more concerned that we do not seem to be operating upon the very
Round pr mise that increasing physical facilities without an even
greater increase in the quantity and quality of instructional resources
wlil do anything more than aggravate an already serious problem. I
am sorely distressed by the fact, and particularly its implications, tha~
our Negro colleges approximate the North Central Association colleges
to a much greater extent in the football teams which they develop than
in the academic programs which they maintain.
When I started to write thi paper, it was not my intention to be
as critical as I have been. I could have taken all of the time at my disposal, and more, to recount the extraordinary progress which our Negro colleges have made along all lines since World War I: how most
or them have developed from high school to college status; how many
of them have practically built entire new physical plants; how practically all of them have done an exceptionally fine job in developing
from a group of high school teachers nuclei or effective college facul ties; how many of them have become fully accredited by their regional
associations, and a rew of them put upon the approved list of the A . A.
2 0p. cit.,
hapter V, p. 56.
SJbld., p. 58
•Ibid., p. 59.
5 Ibid., pp. 60-61.
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U.; how, in short, one of the most phenomenal developments in the
history of higher education in this country bas taken place in the
growth of our Negro colleges during the past 25 years. But the more
I thought about the queetion, the more I was forced to the conclusion
that I would do you and me and the cause a great disservice, if I did
not take this opoprtunity to point out, plainly and frankly, what appears to me to be a most critical period in the further development of
our colleges. It is my fervant hope that this warning has been timely
and that it will he heeded, eo that the next 25 years will witness as
much or more improvement in the more vital instructional aspects of
our college programs.
Charles H. Thompson, Howard University

EXTENSION~ D' AGRICl'L'l' R.AL EXTENSION SERVICE
D' 0 R STATES
By John W. Mitchell, Field Agent Extension Service,
U. S. Department of Agriculture
Address: Conference of Presidents of Negro Land Grant Colleges
Twenty-fourth Annual Session October 22, 23, 24, 1946
Washington, D. C.
A few days ago the City of 'ewport ews, Virgina, staged a week
of celebration, a Golden Anniversary, "BETWEEN TWO ERAS." Extension Service, an important Division of the Land Grant College system, cannot yet boa. t of a fiftieth anniversary. The 1'irst Negro appointed in egro farm demonstration work is still in the service in the
person of my colleague, Mr. T. M. Campbell who was appointed by Dr.
Seaman A. Knapp on the recommendation of Dr. Booker T. Washington. That was approximately forty years ago.
'rime M:irclws On. Thirty-two years after the enactment of the
Smith-Lever Act of 1914, the Congressional Act that gave permanence
and finance for expansion, the Negro phase of the Service is fast approaching a segment of an organization that gives employment to
nearly 1000 men and women of the race, with a total expenditure of
over $2,220,719.46 for the fiscal year 1946-47. One state's total expenditure directly for egro personnel, including travel and equipment, was
$473,406.00. Four of the ixteen states employing Negro personnel have
over 100 workers each. These workers are serving an increasing number of the 497,089 egro farm families and urban people in the sixteen
states.
By far the largest group of the agricultural and home economics
faculty of the egro college3 teaching agriculture and home economics
courses are to be found in the group of egro extension agents of land
grant colleges. These teachers are carrying the information dispensed
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at your colleges to both the adult and junior members of the rural
Negro families, disregarding the distance the family may live from thP
college campus and college center. These n early 1,000 workers are
doing almost the unbelievable in that the knowledge is received on college level in the class rooms and lecture halls of the colleges and they
carry it to the homes, farms, school , churches and neighborhoods of
rural people, imparting it to them on an understandable and workable
term. To a people whose school median varies from 2.8 to 5.7 school
years per person 25 years and over.

Future College Stndent . Through the 4-H Clubs young people are
regularly enrolled and work in their respective community and county
clubs. From these are selected the 500 or more 4-H Club members who
attend the annual 4-H Short Courses held on your compuses each summer. These young people have passed the cradle role in that they are
either advanced pupils in the primary schools or are already in high
school. I am sure each of you college presidents can bear testimony
that not only do many of these 4-H Club members became your colllege
students, but on graduation they become extension workers in the
capacity of county clerks, assistant county or home agents, rising to
county or home agents and to the knowledge of some of you present,
there are 4-H Club members who have reached the position of district
or state agent in your states.
With these over-all facts in mind, I am sure we can well afford to
discuss some of the basic needs that confront both the administration
of the Negro land grant colleges and the Extension Service. I believe
further , that you would agree with me as to the logi cal approach to this
whole situation-to consider the main objective and that objective is
certainly the best se rvice possible to the public we serve. Not simply the
farm people who depend directly on agriculture and farm life for their
living, but the public whose economic and social structure is affected
by every part and segment that go to make up the economic and social
structure. Realizing that man must have bread or its equivalent, yet he
is far from being happy if it is only bread he gets out of life.
Agricultural Situation. It is recognized that a great change is
taking place in agriculture, especially in the cotton-growing South. I
think statements taken from two U. S. Department of Agriculture publications will state clearly the real situation. One, Round The " 'orld
With Cotton, 1941, by Hon. Henry A. Wallace, then Secretary of Agriculture, states, "Approximately 13,500,000 people in the United States
are directly dependent for at Ieaet a substantial part of their liveli hood
on the cotton crop. This is almost 11 per cent of the population of continental United States. On 2,000,000 cotton farms of the South and the
Southwest, there are more than 10,000,000 persons dependent on cotton
for the greater par of their income." This publication further states,
"The cotton crop of 12,399,000 bales harvested in the United States in
1936, including $141,289,000 for seed, yielded a cash return of $905,682,000 to the growers this exceeded the value of any other crop grown in
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the United States except corn , a nd exceeded the combined value of the
wheat and tobacco crops of the country by over $30,000,0000." Turning
to the other publication mentioned a bove-The Cotton Problem in 1946,
by The Agri culture Department and Chamber of Commerce of the
United States, begin by saying, "In 192!! when cotton was King, more
than 10,000,000 people were dependent on cotton production for a livelihood. Thousands were employed in ginni ng, buying, selling, storing and
transporting cotton. Two-thi rds of all farmers in eleven southern states
were produc ing cotton. Fifty-five p er cent of a ll farm receipts of the
Southern States was from the cotton crop: one and one-half billion dollars was added by the cotton crop to the huying power of the southern
farmers; seven and one-half billion pounds of cotton fiber was made
available for consumption in the United States and other countries;
nine and one-half billion pounds of cotton seed were produced for oil
and feed ; five hundred million pounds of !inte rs were supplied for various industrial uses; fifty to sixty per cent of the cotton crop was exported- but, out of 1,640,000 farms classified in the Census as cotton
farms in 1929, one-third produced l ess than $600 worth of products and
two-th irds produced less than $1,000 worth of products, even when cot. ton was King." This same publication thPn discusses the changes
taking pl ace, In 1946 Cotton I Losing His EmJ)ire. In part it says, "The
American cotton industry is involved in an epoch al world-wide process
of economic evolution. One of the most fundamental changes resulting
from acreage reduction is in the number of the rural population. With
the reduction of cotton acreage, fewer workers a r e needed on farms."
Since 1935 the farm population of the Southern States has declined
nearl y 4,000,000 from nearly 17,000,000 to a little over 13 .000,000. Not
a ll this decline bas been relatPd to cotton but it indicates the extent of
movemen t of farm people into urban areas and into industries other
than agriculture.
Th e annual production of cotton in the South bas declined from
15,268,000 ba les in the l 925-29 period to 9,015,000 bales in 1945. There
are five economic factors that directly af fect the southern rural population. (1) Farm units have steadily increased in ac reage. Therefore, u
reduction in numher of farm families is r equired. (2) Crop yields have
improved s ubstantially. Farmers have been able to increas e their production 30 to 50 per cent in the pa. t 16 years. Ther efore, fewer people
have been n eeded on the farms to produce the r eq uired amount of farm
products. (3) Mechanization has progressed rapidl y a nd still is increasing. (4) Labor productivity has increa ed because of the use of mechanization, culture methods and other ways of obtaining in creased production through knowledge gai n ed from r esear ch. (5) Production cost
trends steadily downward.
Farm Incomes. There is a steady decrease in farm population . It
is th e low income fa rm ers who a r e being squeezed-out. This elimination is controlled by th e !:' kill and the facilitiPs the farmer has to use.
Th e r esources of larger tracts of land will yield satisfactory return s.
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killed labor to get the best obtainable return s and sufficient capital
to invest in good lancl.
Oth er exponents In tbe ai; r icultural situation of the South are
hou s ing, eating habits, health and the increased wants of the people
living on the [arm that have been brought abou t becau se of education
through contact, travel and r ading. The average rural famil y of today
Is not content with what th e same family would have pu t up with
twenty years ago. ot vcn the '"Live-at-Home Program" appeals to
this family if it only mea ns eating- although there might be plenty of
nouris hing food. Other comfort of life must be forthcoming. A modern
home with furniture and conveniences, opportunity to go places and see
and b seen, ducatlonal opportunities for the children as well as selfimprovement for th e entire family. These are but a few of the demands
of the present day rural family. In other word s, the $500 a year rural
family of yesterday now requires $1500 or more a year.
Edu cn tlonnl .\ i.:-l'ncil's Respon~U1le. Thi s awakening of the backward population of rural America Is due to a rural mail delivery, improved hi ghways and consolidated schools. However, the land grant
co ll eg s, with Exten ion agents as your contacting representative.
through reading matter, visual aid and radio have played an Important
rol e in creating new wants and means of supplying them.
Th e Extension agent carries an educational program to the people.
Th demons tration unit is no longer a project of an acre of corn or
so me farm product. It is not a room, or a flock of pure bred chickens.
Th exten ion work e r of today approaches the Job by working with th e
family as a unit- the home, the farm, the well being of all is the objective. It I not the farm agent'R project or the home agent's assignm nt, bu t the approach is made on the basis of who in the ed ucational
system can contrihute to th e ednrational uplift of the family- economically a nd socially. In some ins tan ces. Exten ion agents, s upervi or , specialists a nd teachers are engaged In a coo pera tive effort to
rai se the standard of living of a family or of a communi ty.
This college ed ucati on is h ing carried to adults and to the chlldr n . Therefore, an ed ucation , to be of the greatest us to coll ege men
and women who are to enter Extension Service, mu t be thorou gh
enough to enab le thE> receiver to Impart it to others. ot an orna ment
or sy mbol of prestige but usable information, coupled with abili ty to
teach in an acceptable way, others, the most humbl e in the remo test
areas of the states.
n etter Agricultural Colleges. Th e heme of this session of the
La nd Grant ollege Presidents Conference indicates the r ealization ou
th e part of the administration of our la nd g ran t colleges that an effective 11rogram to meet the need of the times i sought. Thererore, a
tatement on the part of an Extension Service worker that betrer ngrlculturnl college~ are neeiled, needs no qualifying or a pology. The national slogan of our 4-H Club organization is, "Mak e yo ur Best Better."
So let our slogan here be, make our best ngricultu rul colleges better.
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In the parade of The Golden Anniver sary of Newport News, held
last week, an automobile company had on its float two models of carsthe first model and the latest. Whether it was purposely planned or
not, it was significant that the old model faced the rear while the new
model, a convertible, faced the direction of the march. Agricultural
colleges that dare to operate today and in the immediate future along
old traditional patterns are attempting to ride backwards in an advancing par ade of the March of Time. Former performance will not
suffice in meeting agricultural leader hip training rega rdl ess of how
good the agr icultural school was considered in former year s. The 1920
model agricultural college will not suffice on present day superhighways of mechanization and technical agricultu re.
I subscribe fully to the defiant educatorc; of the race who take exception to the term "Negro Education." Education must be of the most
effective and efficient brand not by race but the best to be obained in
these times . The brand of agricultural training admin is te r ed in rural
leadership training must not be good egro Agriculture in rura l comm unity training, but the best such training obtainable for these times,
an ywhere and at any price. In other worrls-not a cheap make-out, getby type.
.
So m u ch for the who and the wlmt. Now let u s consider the how.
Rece ntly, after a football game, I was talking to a friend whose life's
work has been spent in agricultural education and who has begun to
count bis remaining years before retirement. This friend ex pressed
himself as being pretty discouraged with the agri c ultura l training opportunities for the youths of our race. He said, "This is not true of any
one school, but in general." I made little or no comment to my friend.
Had I expressed my person a l feelings on the matter it would have been
in the vein of two expressions that come to my mind now, one, an old
lady was telling her christian experien ces that had been very hectic.
Giving full vent to he r faith and determination for the future and after
relating her rugged past, she exclaimed in triumph, wh o me, turn back
now? ... No. Being a preacher's son and having respect for present
company, I fill-in the blank mentally. The other expression that comes
to my mind in r egard to agricul t ure in status of training and recognition, "We have just begun to fight." In all seriousness, such sentiments are justifiable. First, when it is considered the rapid changes
taking place in agriculture. Second, when it is realized that opportunities for employin g agricultural and home economic leader s hip on community, county, stat e and even national level, are now available and
have been available for the past two years bu t remain unfilled for the
want of trained people.
Attitudes. Agriculture training cannot thrive an d turn out efficiently trained people to meet these requirements of the times in agriculture divisions of institutions where agriculture is more or less an appendage to an institution. In these times when participation in policymaking programs of county, state and federal bodies, our young men
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and women are paid an unfair compliment to expect them to sit in on
uch deliberations and make contributions unless they have been exposed and trained in the best educational environment in their fields.
Furthe r, we are contending for equal salaries for equal work. Then the
institutions graduating students, to get these eq ual salaries for equal
work, must be quite sure that their products can meet the exacting requiremens. So long as Negro exen sion per sonnel was handled and regard ed as an isolated group , direct comparison was not so obvious, but
now that Negro county agents meet in county council m eetings, district
agents and state agents meet in distri ct and state staff meetings, and
specialists positions are being mled by people trained at our own colleges, you r obligation as college presidents has been many times multiplied in r egard to agricultural training.
Jtelatlonship. Discussing further the HOW o[ an EFFECTIVE
ADMINISTRATION AND INSTRU TION TO ACHIEVE THE EDUCATIONAL OBJECTIVES FOR THESE TIMES, in the area of Extensions
in Agricultural Extension Service in our slates, too mu ch emphasis
cannot be placed on the best of workabl e relationship of the two administrations- THE COLLEGE AND EXTENSION SERVICE. Anything
that I say in this very straightforward, down-to-earth presentation, I
would not have you to interpret it to be acid criticism, but in stead, an
effort to alert our leadership as to what we are experiencing on frontiers. Digressing to some extent, my personal r e lationship to you as
administrators of our agricultural colleges, especially to my native
State, I am in the positio n of th e little boy who, at the tabl e was not
putting into practice good table manners. His father, in an attempt to
call hi s attention to the errors, asked him, do you know wh at a pig is?
The boy's prompt reply was, yes sir, a hog's little boy. Whatever I may
b in agricu lture I am of your making. I am the land grant college's
little boy.
Throughout this discussion I have tried to point out that we are
in the midst of great changes. As educational heads of progressive
state, federal and private institutions, your eve ry statem ent indicates
you are quite aware of these changing times. It is not that I have for
one minute nterta in ed an id ea that as coll ege administrators you are
not on your toes for progessi ve educational program s, bu t as agricultural worker s, our concern is that agri culture enjoy a just share of
your best thinking, planning a nd execution . That a rigorous agricultural program be pu shed in your respective colleges, be they public or
privately s upported.
In the New York Times of Sunday, December 30, 1945, in the Educational Review column was a rel ease entitled, "Office of Education is
Reshaping its program to meet Peace-time needs of the Nation." This
release pointed out some of th e things Dr. Ambrose Caliver, Specialist
for higher education of Negroes, U. S. Office of Education, so ably presented here at this confe rence on yesterday afternoon's program.
If I may be permitted tc offer some concrete s uggestions in line
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of making needed changes for an effective agricultural program, that
would be (1) that each college pre!'<ident manifest a genuine interest
in his school of agriculture, not that agriculture may or may not be
your chosen field, but as an administrator of the whole college program, that you will cheerfully meet your obligation to the public and
divisional interests to see to it that you have a department of agriculture of which you are proud to have as a part of the college of which
you are president. (2) To do this, be vigilant in your selection of a
capable dean or head of agriculture. This applies not only to formal
or technical training, but insisting on an executive type to head this
department and who will do credit to your college and to those hP
must administer the program to. Some of you have such men. (3)
Give this head of the department moral, financial and administrative
support. Give him a broad opportunity to develop his department and
hold him rigidly to account for results after allowing him reasonable
time to develop an efficient agricultural program. Have a sufficient
staff for your agricultural department to do the job. It is preposterous
to think of a one or two-man staff in a college to meet the many phases
of technical training in agriculture of these times. (4) Some of the
agriculture staff peoµle could, to an advantage, be jointly employed by
Extension Service and the college. For instance, public relations to
take care of both Extension Service and the college in the area of publicity. Also teaching journalism and reporting. Another such person
could be the man who teaches Extension Methods. Until such time as
all the Southern Directors get around to the appointment of various
specialists, there are many phases and subjects where services could
be rendered both in the college training program and throughout the
state, thereby extending the influence of your college. (5) At each of
the agricultural colleges real demonstrations of what ls belng taught
should be carried on. To teach class room horticulture effectively
there should be conducted a vegetable and small fruit growing project. Not on a miniature basis, but of sufficient size to be impressive
and worthwhile. This procedure should be following throughout the
whole category of basic subjects taught in agriculture.
I am in full sympathy with our agricultural colleges having an
opportunity to conduct experiment stations, but of equal importance is
the value of demonstration farms conducted by our colleegs where the
students and the public may see the value of scientific agriculture in
crops and livestock, improved farm machinery and culture methods put
through the final states- practical application. (6) There is a fine
opportunity for some of our progressive agricultural colleges to sponsor "Field Days." Not farm conferences but a day when the entire
student body and the public may have an opportunity to see your agricultural activities on display in every phase. To do all these things will
require money, much more money than any of you have now to spend
on your agriculture school, but in this day when the one-mule, single
team, cotton farmer with a big family and an annual income of less
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than $500 is being crowd ed out of farming, when the tractor and other
mechanized farming impleme nts a re the order of the day, thousands of
dollars are req uir ed to properl y t ach agriculture where once a few
hundred dollars would suffi ce.
It probably would be ad vi sabl e to take under co ns id eration the arranging for a meeting of your ag ri cultur e deans or directors together
with the state exten ion leade r s a nnu a ll y in order to confe r on the best
poli cies to keep abreast with agri cul tura l chan ges.
A South-wide Conference of state and district supervisors of Extension Work with Negroes met h e re in Washington Jun e 23-28, 1946.
At that time there was a splendid exchan ge of ideas a lon g with an oppor tunity to ob erve the federal government set-up.
In a fe w cl ays the Southern Workshop of Supervisors will convene
at outbern University, Scotlanclville, Louisiana. This Workshop will
be in se s ion ovember 4-16. Around 55 extension leader s have been
authorized lo attend. As yet th er e ha not been an opportunity for land
grant college agricultural leade r s to meet with extension sae leaders
on a broad basis.
Anober so urces of invaluable agri cu lture and scientific information is The Beltsvi lle Experiment Station. No whe r e else in the world
is so much resear ch being co nducted as at thi government experiment
station in Be ltsville, Maryland. It sho uld be the r eq uirement of every
coll ege ag ri cultural bead to kee p in close co ntact with the recommenda tion s of thi s Station. Annual visits being one of the requirements.
Still another, keep abreast with the s urveys, studi es, outlook
charts and information in general furnished by th e U. S. Bureau of
Agricultu ral Economics. So far I have never seen a representative from
on e of our colleges in a ttendan ce at the annual meeting held here in
Washington. The Annual Outlook meeting for 1946 was held October
7-11. Tons of th e la test information was available for distribution in
addition to the several lectures by th e best in the field of agricultural
econom ics.
These are but some of the implications of the great need for college presid ents to surround themselves with able assistance to keep
abreast in order to put into operation an effective agricultural program.
Challenge ' , Out in the states many favorable illustrations of
progress co uld be mentioned. Such as curb markets, livestock programs-dairy calf shows, beef calf shows, pig show s and sales. Scores
of farmers a r e changing thei r farm practices to meet present day requirements, bu t these would only be sam ples in the fact of the stupendour tas k that the agricu Itu ral colleges and the agricu ltural
agencies must deal with now and in the immedia te futur e. These challenges offer bo th problems and opportunities to engage the minds of
the leade r ship in edu cation of both races, becau se it is no longer a
racial challenge, but one of economics, social and citizenship implications. It is not a challenge that can be deferr ed or s ide-stepped. It is of
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present day significance. I know of no better source of inspiration to
meet these challenges of these changing times than the words of Caleb
of old when the future of a people hung on the action of their leaderhe uttered these commendable words of action: "Let us go up at once
and possess it, for we are well able to overcome it."

'EW DF.V.ELOPMENTS lN H01UE ECONO)HCS IN THE COLLEGES
If we are to revise and expand the borne economics program, we
must understand the motives that underlie certain reasons for its very
existance. In the reconstruction period, only Negro women who had
been forced to work as house servants bad a meager foundation for
home making. Therefore, the promoters of the schools which were
provided for Negro education found a need for teachers who could help
alleviate the existing conditions in home living. With this idea, what is
now known as borne economics bad its beginning in the institutions
which were provided for Negroes. The curriculum at that time consisted of courses in cooking and sewing. This instruction was offered to
students with the hope that they might go out as teachers, not only of
reading and writing, but also of household arts.
It is said that the home management house idea had its beginning
at Tuskegee Institute. Before the first class in home economics completed the requirements for graduation, Booker T. Washington asked
if. the members of the class felt that they could go out successfully
direct a home making program. He was not so sure of the ability of
the class to improve the home life of the Negro; therefore. be made
available a seven room house in which the ' students were required to
live and make application of the knowledge gained in the classroom for
a given period of time. Hence we had the beginning of what is now
called the course in practical home management. Even though the
training which was offered at that time was only a beginning of the
present home economics curricula, its history should play an important part in the present and future planning. The contribution which
the Negro has made as a pioneer in the home making program must
not be forgotten.
After the courses in cooking and sewing had grown so popular in
Negro institutions, the plan was introduced in some of the white institutions of the country. The idPa continued to grow until in 1911 when
the program of instruction was reorganized into what is now known
as general and vocational home economics education. With the coming
of the new organization, came appropriations and the appointment of
supervisors from the Federal Government. In eagerness to control the
program, the Negro group, or the pioneers in the original home making
plans were omitted. As a result, the total program of home economics
instruction is now being administered from the Federal Office. by members of the majority group.
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When home economics was reorganized, the Negro women who
had promoted the home making program rrom it earliest existence
did not receive the consideration which they richly deserved. However,
these individuals cooperated fully in the development of the proposed
program. As an outcome of this cooperation, standards and attitudes of
home making have been changed and a fruitful program is In the
making. Although important results have been attained, it is felt that
better results could have been the outcome had Negroes been able to
participate more largely in formulating the plans by which the home
making program was to be developed. We are cognizant of tbe fact
that some helpful assistance has come from the present supervision;
but for a more permanent organization changes and additions should
be made.
In planning for reorganization and government control, supervisors were not selected from both the white and colored groups,
simply because there was not a egro representative In the planning.
It Is at this point that we, the committee on home economics, are seeking your advice and assistance in presenting this matter to the Federal
authorities with the hope that egro women will have an opportunity
to work with the Federal agencies in the various programs which are
being sponsored for the benefit of the total population. This request
ts not simply to create new positions for Negroes, it is urgent and important if we are to improve the economic and social status of the
race. The economy that the Negro family is forced to use in rearing
and educating their children is unknown to the average white American. How, then, can one who bas never encountered the probl ems of
low income, poverty and segregation successfully direct a program
concerned with the family development and the social relation s of our
group? The request has come for more intensive racial leade r ship because of the social and economic values to be received by the Negro.
The social development and contentment of an individual is certainly
one and a high aim in education and a sure way to a lasting peace. It
is of great importance then for the Negro to seek leadership from Its
own race wh erever the problems of ocial, cultural, spiritual, educational and economic values are involved.
After each war we are forced to make adjustments in our economic
and social behavior, if the race is to survive. Therefore, we should seek
to ameliorate undesirable practices and existing prejudices which tend
to imp de the progress of the Negro. We should seek representativs in
very field of endeavor which concerns the future progress of the home
maker. An effort should be made to contact the darker races of the
world through the development of home living. They need our assistance, we need their sympathy, 'Onfidence and cooperation. Recently
individuals representing India, Africa and the Islands have consulted
egro home economists concerning housing and home living for their
group. Here is an opportunity for the promoters of education to render
a world service by sending home economists to work with these people.
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In an attempt to revise the curriculum in home economicts education, a comparison was made of the academic requirements of twenty
institutions, equally divided between the two races. It was found that
the total requirement for graduation ranged from 120 to 133 semester
hours. However, the maximum requirement of the institutions for
whites was only 124 semester hours, wbile the maximum requirement
of the institutions for Negroes was 133 semester hours.
The study further revealed that only one of the ten institutions for
our group required as many semester hours of training in the major
field as did the ten institutions for white people. It was also found
that one of the ten institutions for Negroes did not require the sudy of
physics, a subject which is highly important in acquiring information
on proper heating, lighting, ventilation and in buying and manipulating household equipment. Another college failed to offer courses
in home economics education. This phase of education is highly important and should be offered by all institutions engaged in teachereducation in home economics. These courses should be well organized
and taught by trained home economists. Based on the findings of this
study, it seems important to revise the curricula in order to conform
more nearly with the standard requirements for graduation.
In some cases the increased load required of Negro students is
said to be necessary in order to compensate for the inadequate training which the student received in elementary and high schools. It
seems reasonable to suggest that the student who was poorly trained
in high school be given a minimum rather than a maximum load. The
college sbould perhaps do a better job in training the weak student by
offering a minimum load well taught.
If the student's schedule is over-loaded he cannot be expected to
maintain a high standard of college work. The same thing applies to
the teachers' schedule. Consequently, when the training of Negro students fall short of being adequate, the cause could be from over-loaded
schedules on the part of both teacher and student. If the Negro institutions are to decrease student mortality, greater emphasis must be
placed on the type of training students receive in elementary and high
schools. I am thinking of a county where there are fourteen elementary
schools for Negroes and the same number for whites. Every building
used by the white children is constructed of brick and well-equipped
with modern conveniences for training. On the other hand there is only
one brick building among the entire fourteen buildings used for training Negro children and it is poorly equipped. I saw a nice poster of
health rules hanging on the wall of one of these old delapidated buildings and compared the rules with what was actually happening.
Proper ventilation appeared on the chart, but in reality it mean that
all doors and windows were closed, proper heat meant dry heat from
an old worn stove, clean hands meant wash hands when you go home,
sanitary drinking water and toilet facilities meant find accomodation
elsewhere. Here we have an opportunity to make education functional.
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We, the hom e eco nomists, a re asking that the presidents of our institutions, t he professors, the associate professo rs, the assistant professors
a nd the instru cto rs go out and see the conditions and understand the
handicap of our boys and g irl s who nter college. Then we should
st rive to give them prope r training to off-set these handicaps. We are
asking that the presid ents or Negro institutions intercede for the improvement of public schools through each local state legislature.
The home eco nomist i askin g that very coll ege administration
and teacher develop a sym pathetic und e r standing of the needs of the
egro. This information may be used as a basis for instruction. In
cha ngin g the poor living condition of our people, it is worth far mor
to ma ke a n adult want a hom e than to g ive him a ho me. It is far mor e
lasting to make an ad ult r ealize the need of wholesome family life
than to clea n the hou se in wh1ch he lives. It is worth far more to make
an indi vidua l understa nd the importa nce of being presentable when he
travels than to give him a s uit of clothes.
If the principl e of self res pect and independence can be instilled
in the masses of our peo ple, we will be ab le to establish a strong
middle class who will provid e comfortabl e hom es in which to live, eat
proper rood for good health , ed u cate their children and live a satisfying life. The co ll ege has been stationed too long in one secluded
pla ce, take it to the people. A pa r ent made thi s statement to a group of
peo pl e a few days ago: " I used to look at the institution located in my
ounty as a college on a hill for a few fortunate people. But now the
college is being brought to us. We see the president of the college, we
see the teaching staff, we see the stud en ts and we hear the music all
without going to the in stitution. We get instru ction from the college,
and we are invited to the coll ege as gu est ." Since this type of program
has been instituted, the numbe r of stud ents en rolled in the college from
that particular co unty has in c reased seventy-five ve r cent.

The general ed ucation program of the coll ege should include that
type or training which will enable the tota l teac hin g staff to participate
in a state-wide program for the uplift of our people. We are making
some progress, bu t a gr eater prog ram must be ini tiated if the egro
itizen is to a rrive at the point where he will be welcomed as a citizen
in the total atmo. phere of th e country.
In some states the home econom ists a re making a contribution to
the training of teachers for e l mentary and seconda ry schools who need
a bett r und er standing of home and comm uni ty li fe. These teachers are
then ab! to provide activities which a re cond ucive to the mental ,
ph ys ica l a nd socia l development of the pupil.
In the future development of home economists an effort should be
made to broaden the scope of se rvi ce th rou gh a well defined curriculum . Th e home economist must be well trained in the basic sciences.
es peciall y chem istry and ph ys ics, textiles, ex perim ental foods and in
research tech niqu es. In a well rounded home economics curricu lum
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one should have at least thirty semester hours of chemistry, physics
and biology.
The colleges offering graduate work should seek to provide adequate facilities as rapidly as support can be obtained. It is of course
relatively more costly to provide graduate than undergradute instruction as it requires a more highly trained faculty, more time for guiding students in research, smaller classes and also an adequate plant
and equipment.
Research of a more revealing type should be encouraged by staff
m embers. Funds for conducting experiments and making investigation s
should be secured form private agencies, as well as from the State and
Federal Governments. The staff members who assume the responsibility for research work should be relieved of heavy teaching loads and
other duties which tend to impede the progress of important investigations. In a selected list of references on housing for Negroes published
by the National Housing Agency is listed the thesis of Mrs. Ida M.
Scott. A request for this same study came from the City Library in
San Francisco, California. A copy of this thesis was sent to that library.
Graduate assistantships should be provided by colleges offering
graduate work in home economics. These individuals should be encouraged to do advanced study while young, in order that they have a
longer period of service. The colleges should provide adequate facilities including research laboratories, lecture rooms, reading room s,
audio visual equipment, detached nursery units and well appointed
home management houses.
The curriculum should be carefully organized in order to give the
undergraduate student sufficient background for teaching major and
related fields, or to pursue non-teaching vocations. Since the minimum
requirements for graduation is 120 semester hours or 180 quarter
hours, courses should be pursued in special departments to provide
the individual with sufficient background to earn a living and contribute to society. In fact the curriculum should be planned so that the
graduate could use the information profitably in promoting his major
interest.
The new developments in home economics tend toward an expansion of teacher-training through rural and urban field experiences.
Problems can be met through rural and urban field experiences. Problems can be met through a well-defined field laboratory located near
the college to be used by all areas of the institution in training prospective teachers to conduct adult education programs after graduation.
The adult education program for wholesome living should be planned
for all of the people. The major interests of local individuals should
be considered; and everyone should have an opportunity to make a
contribution. /Illustration).
The program may include these and other activities: symposiums,
community singing, discussion of current news, reports of interesting
magazine articles, discussion of Government Bulletins, debates, dra-
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matics, contests, recreation for both Indoor and outdoor partlclaptlng,
radio programs, budgeting the ramlly income, craft design, landscaping,
academic and technical workshops, discussion of plant and animal life,
civic affairs, home Improvement, repairing and painting homes and
furnishings annual musicals, field trip , picnics and bazaars.
pecial empha i should be placed on human relations in general.
If th world peace is to come, it must come through a sympathetic
und rstandlng by every member of the family. These individuals wlll
th n practice ordlal relations in dealing with othe r human beings to
the extent that honesty, peace and happiness will prevail where hatred
and war have prevailed . In this type of service, It is felt that every
teach r can make a contribution, especially can the home economics
teach r make a contribution to family living and human relations to
the extent that she wfll be able to render a world service.

